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CHAPTER I 
.THE PROBLEM AND DEFINITIONS. OF TERMS USED 
I. INTRODUCTION 
''Whatsoever· things were written aforetime were written 
for our learning." St. Paul's Letter to the Romans, 15:4. 
It has been a common belief from early times that 
books which include moral or ethical teachings are a means 
of influencing the lives of their readers. There is evi• 
dence from five centuries of writings that men have not 
only held this assumption to be valid, but have, as a re-
sult of their belief, included varying amounts of didactic 
content in their books. 
Menkenl has cited numerous early writers who voiced 
their ideas,that books are a means of instructing readers in 
moral and ethical principles. These quotations begin as far 
back as 1473 with DeBury's Philobiblon which stated: "These 
O>ooks) are masters who instruct us without rods or ferules, 
without hard words and anger, without clothes or money~"2 
Similar statements have been traced, century by century, 
down to contemporary times. Judge M. T. Manton, when handing 
/ 
lH. L.' Menken, A New Dictionary of Quotations (New 
York: Alfred Knopf, l"g62). - -
2Ibid., p. 116. 
· down an opinion in 1934, is cited as saying: 
' 
Literature exists for the sake of the people--to 
refresh the·weary, to console the sad, and to hearten 
the dull and downcast, to increase man's interest in 
the world, his joy of living and his sympathy toward 
all sorts and conditiot1.S of men. 3 
2 
The quotations Just cited deal chiefly with adult 
literature; however, writers and experts in the field of 
children's literature have also expressed their opinions that 
good books can and do iriflu1ance the lives of young readers. 
Adams4 prefaces her book with the following: 
Good literature for children is not something sepa-
·rate and far removed from the great body of literature 
enjoyed by adult readers. Good literature, whether for 
old or young readers, hears the mark of truth and in-
tegrity; it carries the reader along into genuine, if 
vicarious experiences; it stirs his emotions, arouses 
his curiosity, stimula~es his mind, and gives him a 
measuring stick for living. It offers the reader new 
growth in wisdom, insight, and understandings. 
-...,.,._. 
Huck and YoungS studied the history of children's 
books for the past several centuries. Their book reveals 
that from earliest colonial times, juvenile books have in-
cluded material emphasizing religious beliefs and moral 
3 Ibid. , p • 7 0 2 . 
4Bess Porter Adams, £\bout .!},9oks ~ fhildr~,p (New 
York: . Henry Holt and Compa11y, 1953), pp. vii-viii. 
5Charlotte S. Huck and Doris A. Young, Children's 
L_iterature 1n ~ Elemeni;at,! School (New York: lioft, 
Rinehart and Winston, 1961~. 
3 
valu~s. These authors · hav·e affirmed that: 
Literature for child1:en reflects the attitudes of 
society in that period. Books have always been viewed 
as instruments for transmitting the mores of the cul• 
ture and for inculcating attitudes and values.6 
In his introduction, the researcher has pointed out: 
(1) that for more than fiv·e centuries of adult literature, 
and more than three centuries. of children's literature,· 
writers have expressed theit" beliefs that books and reading . . . 
materials should include didactic content for the instruction 
of young readers; and (2) that .even a. ·brief summary of these 
writers and their books has revealed that in respective cen-
turies their book~. have _\prel3ented moral and ethical teach-
ings believed to be instrumental in affecting attitudes, 
beliefs, and behavior., Although these opinions have fre-
·quently been expressed over a long period of time, there·is 
still insufficient scientific proof to sustain them. 
II • 'XHE PROBLEM 
Statement of the Problem 
It was the purpose of this study to collect data con-
cerning the presence of that content in the Newbery Medal 
Award winning books which may i~fluence children's learning 
of American middle-class moral and ethical values. 
6ru.g., p. 43 •. 
4 
The investigator used the process of content analysis 
to gather data for answering the following questions: 
1. Are American middlca-class moral and ethical values 
present in this chosen list of books? 
2. If such value contc!nt is present, to what degree of 
frequency and intensity has it been found? 
3. What variations, if any, can be measured in the 
presence, frequency, and intensity of these values 
as they hav~ been treated in five-year spans dur~ng 
the forty-f~ve yea~ period studied? 
4. Is there evidence of trending in the data collected . 
from this forty-five year period1 
Significance of the Study 
~ 
This study is one of importance for the following 
reasons: 
1. The books analyzed are indigenous to the American 
culture, are considered to be outstanding examples 
of youth literatur•~, and provide adequate material 
for this research ~tudy in content. analysis. 
2. Studies in content analysis for value-oriented. 
children's books have been virtually non-existent 
until most recent years. Insofar as this researcher 
has been able to d~termine, only two doctoral dis-·. 
sertations dealing with values in children's_books 
· are extant. 
3. This study may be of help to publishers, librarians, 
teachers, and parents as a means of sharpening their 
awareness of the emphases, teachings, attitudes, and 
values confronted by juvenile readers in contempor-
ary youth literatu·re. 
4·. Since the books analyzed in this study cover selec-
tions made for th.e past forty-five years, they af-
forded the investigator opportunity to make a longi• 
tudinal study of changes and/or trends in their 
value content during the period studied. 
5 
III. PURPOSES OF THE STUDY 
It was the purpose of this study to collect data from 
the forty-four books which have·been awarded ~he John Newbery 
Medal. The researcher was concerned specifically with: (1) 
discovering if American mi.ddle-class value content was pres-
ent in the books, (2) measuring the judged frequency and in-
tensity of such content, a.nd (3) analyzing the data as they 
apply to pre-adolescent children. 
In order to collect this evidence, the investigator 
developed an instrument and applied it to each of the books. 
This process revealed the judged presence, frequency, and in-
tensity of the value-influencing content in the selected 
list of trade books. -However, before developing the instru-
ment, the researcher first· reviewed the writings of ten 
authorities in the field of sociology and educational sociol-
ogy. These experts have identified important American 
middle-class values through their study of the society. 
Particularly relevant to this study were the writings of 
Ange11,7 G. Graham,S s. Graham,9 Havighurst and Taba,lO 
~Robert c. Angell, The Intefration of American Soci-
(New York: McGraw-HiTl, T91i1 , pp. 2'00'-207. . -
BGrace Graham, The 1'ublic School in the American Com-
munity (New York: Harper'-and Row,-f%3), W. 315-316. -
9saxon Graham, American Culture (New York: Harpers, 
1957)' p. 136. . ---
10Robert J. Havighurst and Hilda Taba, Adolescent 
,, 
6 
Jer.sild,ll Kahl,l2 Myrdal,.l3 Pope,l4 Warner,l5 and Wil· 
(o . 
liams.l6 From these ten sources, the investigator compiled, 
as shown in Table I, the identified American Middle-class 
value syndrome. The fiftElen values were then tabulated, 
;.r·. ·; .. 
compared, and arranged in rank order according to the number 8 . 
of the writers who had spocified.:them as important values of 
the American Society. ThE!Y follow: 
... 
• 
AMERICAN MIDDLE-CLASH VALUES TIMES IDElfiiFIED 
~ 
Responsibility to Church (Religion) 8 
Civic and Community Responsibility 
F;-.eedom and Liberty 
Initiative and Achievement 








'<·Character and Personality (New York: John Wiley and Sons, 
I949), pp.ZS"-46. 
\ 
llArthur T. Jersild, In Search of Self (New Yorl<: 
Teachers College Bureau of PUblications; ~bia University, 
1952), pp. 139-l41. 
• \' 12Joseph A. Kahl, 'l'he American Class Structure (New \, 
·~ork: Holt, Rinehart anc1Wfnston, 1961), pp. 193-200. } 
\' 13Gunnar Myrcl?l, b:n American Dilemma (New York: 
Harper, 1944), PP' x:lvii·~:ll.x. . · 
,'IJ 14List;on Pope, ''Traditional Values in Transition," 
~lues and Ideals of .Ameri.can Youth, Eli Ginzberg, editor 
\New YorK: CoiUilibTci Un'ive;r'STty Press, 1961), pp. 229-235. 
· 15W. Lloyd Warner, ~ocial Class jn America (New York: 
Harp~r and Row, 1960), pp. Sl-S9. ,, 
16Robin M. Williams, Jr., American Societ:t: ·!! Socio-




M.OJM.L AND ETHICAL VALUES OF THE AMERICAN MIDDLE-CLASS SOCIETY 
(The values are compiled from the writings of ten authorities in the field of sociology. 
These writers identified the values shown as being important ones in the 
American society)- · • 
• u 
E! s Cll 
ct! (\$ ~ct! Cll ..c .s:: iS-§ "0 .. E! IDENTIFIED VPLUES .-4 ct! C\1 .-l .-4 ~ ct! TOTAL .-4 ~ So-l eo~ .,.{ ct! ~ ..-1 
~ t!) c ..-! Cll ..-! "0 ~ ~ .-4 
hO . :> "0 ~ ..c ~ 0. ~ .-1 ~ 
. . pgg ~ ~ 0 ~ ..-1 t!) til ...., ~ Po. - ~ 
0 
1. Civic and Co~~unity Responsibility X .. x X X X X 6 
. ---·· •·.- --~--- 2. Cleanliness and Neatness -·-·-···---· X X - .. -·-·· . ---- .. ------ X - - --·· -3 
3. Importance of Education 
"\ -- ... - . -- -·--- --x·-··------ 4 X X X 
4. Freedom and Liberty • 6 X X X X X X 
5. Good Hanners X X X 3 
6. Honesty in.All Things 
0 
X X X 3 
7. Initiative and Achievement X X X X 0 X X 6 
8. Justice and Equality for All xox X X 0 X X 6 
.• C>. . 
9. Loyalty to Country and Friends X X X X X 5 
0 
10. Sacredness of Marriage X X 2 
11. Responsibility to Church (Religion) • 8 X X ex X X X X X .. 
12. Responsibility to·Family X X e.~ X X 5 G 
13. Self-Reliance • 6 X X 0 (¥..- X .x X 
14. Sexual Morality 0 X x:~ ·x xo 4 
15. Thrift and Hard Work ox~-·~ .~ X 2 -
~ if!· Cl - - -Total.Identified by Each 6 8 5 13 7 6 2 9e 8 5 69 $ 
;.., 
G ;;; 0 
~ 
u 0 €) 
0 0 0 (] 
~ 
""'0 0 f) 0 ® '"" -
Loyalty 
Responsibility to Family 
Importance of Education 
Sexual Morality 
Cleanliness and Neatness 
Good Manners 
Honesty in All Things 
Sanctity of Marriage 











These fifteen identified values we.re then used by the re-
searcher in developing the devised instrument for the con-
tent analysis_of the specified books. 
The investigator in doing his preliminary reading 
also reviewed the writings of experts in the field of child 
psychology and child growth and development. .The works spe• 
oifically studied:·include those by Cole and Hall, 17· Havig-
hurst and Taba,l8 Heffernan,l9 Jenkins,20 Johnson,21 Loomis,22 
lituella Cole and Irma Nelson Hall, Ps:tchology of 
Adolescence (New York: Holt, Rinehart and Winston, 1~4). 
18Havighurst and Taba, £2· ~·• passim. 
19Helen.Heffernan, Teachers Guide to Education in 
Later Childhood (Sacramento: Caiiforn{a-state Department of Education, f957). 
20Gladys Jenkins, These Are Your Children (New York: 
Scott, Foresman and Company~933)-.----
21Eric W. Johnson, 1!.~ !;,Q, ~ fbrough Junior H5gh 
School (Philadelphia: J~ B. Lippincott Company, 1959 • · 
22Mary Jane Loomis, 'fhe Pre-Adolescent (New York: 
Appleton-Century-Crofts, Inc., !959). 
1• 
and Sawrey and Telford. 23 'l:he investigator found from 
reading·and comparing statements from these authorities 
that they usually agre~ that pre-adolescents, in their 
values. adhere closely to adult patte~ns. A quote from 
'Sawrey and Telford reflects this. They state·.· that: .. 
9 
The fairly stable set: of attitudes, beliefs, customs, 
and value systems characteristic of a society consti-
tute its culture. Tbase social patterns incorporate 
the social heritage o.f the past and are acquired by the 
members- of each gener.at:ion through their contacts with 
the members of the pr•avious generations. The culture 
provides much of the content of what the child. learns 
and determines, to a dE!gree, how he will learn it. 
Culture changes very slowly and therefore operates as 
a conservative, stabilizing influence of the society. 
To a large degree, the socialization of the individual 
consists in the transmission of the cultural heritage 
to him.24 · 
Johnson25 and Heffernan26 both give detailed _lists. 
of important values to be t1:ansmitted to American youth to-
.. _day. An examination of tbsne values revealed that they bear 
a very close relation and similarity to the selected criter-
ion values used in the inst1:wnent of this study. Warner27 
concurs with the two above-mentioned authorities in his 
statement: ''In the world of the eleven• and twelve•year 
23James M. Sawrey and Charles W. ·Telford, Educational 
Psychology (Boston: Allyn-and Bacon, Inc., 1964). 
24Ibid., P• 65. 25Johnson, £2• ~., pp. '274-283. 
26Heffernan, ..Ql?.• .£i&·, pp. 145·1~9 • 
. 27warner, £2· .£!!., p. 216. 
' .·· 
·old child, the same general values are operating as in the 
adult life.'' 
Two writers from the field of children's literature 
10 
· have expressed their opinion relative to the close stmilar-
ity between adult and youth values. They are: 
l.J ·Rachel Laurgaard, l'lho states: Guiding the child 
''on and through and beyond the twilight'·' into. the 
fullness of adult understanding involves intro-
ducing him into th1~ t:raditional shared symbols . 
that embody the moral precepts and aesthetic prefer-
ences that constitute Western Culture. 28 · 
2. ~ Haza'id~. who enlarges on this idea by saying: 
The same 1nstinct that carries them (children) 
towards life carries them towards the values which 
give a meaning to this life, towards moral. values, 
toward social values, which, through time-honored 
experiences, have proved to the the best guardians.29 
It is logical, therefore, to conclude that the identified 
.American middle-class values with which this study is.con• 
cerned are applicable not only~to adults, but to pre-adoles-
cents as well. The designed instrument was developed and 
used the fifteen cultural values as they apply to young 
people between the ages of: ten and fourteen. 
IV. ASSUMPTIONS AND LIMITATIONS 
The assumptions upon which this exploratory study 
28Rachel Laurgaard, "The Importance of Imaginative 
Literature in the Middle Grades," Significant Values J:n 
Literature, Vol. II. 
29Paul Hazard, Books, Children and Men, trans. Mar-
guerite Mitchell (Boston:-- The HQrn Book,~47), p. 167. 
11 







Children's books con·tain material which may or will 
affect young people's moral and ethical values. 
This value-influencing content, by the process of 
s~~I.l!:. ana lysis, can be identified, analyzed, and 
tabulated by use of the constructed instrument. 
The data thus collected may be of value to writers, 
publishers, librarians, educators, and parents. 
The Newbery Hedal books are primarily intended for 
pre-adolescent children, grades five. through eight. 
Actually they may cover readers from grades three 
through nine. (See Appendix A for placements). 
The reading range for these books as shown in the 
Children~s C~talg_g30 provides a suitable basis for 
analyzing these b-ooks as they apply to pre-
adolescents. 
The definit:ions of "middle-class moral and ethical 
values 11 taken from the following authoritative 
sources provide an ac,ceptable foundation for this 
study: (1) ,!?ict~q,nar..Y of Socio_logy ~ Related 
_Scienc.~, 31 (2) p_i_ctionary of Education, 32 (3) A 
~ompr~~B§ive pictionary of-psychological ~ Psy-
_cho<:rr,La 1 yi:icaJ;. T~, 33 and (4) ~ Dictionary .9£ 
Scholastic Philosophy.34 · 
. 30Dorothy H. Hest and Rachel Shor (ed.), Children's 
Catalog (lOth ed.) (New York: H. W. Wilson Co., 1961). 
31Henry Pratt Fairchild (ed~), Dictionary of Sociol-
2Ji1. and Related Sciences (Totawa: Littlefield, Adams, 1959). 
32carter V. Good, Dictionary of Education (rev. ed.) 
(Net;'l York: HcGrat;v-Hill Company, 195"9). 
33Horace B. English and Ava C. English,· A Comprehen-
§ive piction~~E..Y of P~chological and Psychoanalytical Terms 
(New York: David NcKay Company, 1958). · 
3LrBernard Wuellner, S. J. , Dictionary of Scholastic 




7. The forty-five year period covered by the selection 
of the Newbery Medal books offers a sufficient dur-
ation of time to provide data which may indicate 
modifications and/or trending in the treatment of 
value content in these selected trade· books •. 
This investigation was also based upon certain limi-
tations which follow. 
Limitations 
1. Those set-by the stated .age-range of the John New-
bery Medal books: pre-adolescence--primarily ages 
ten through thirteEm. 
2. Those inherent in the nature and scope of the de• 
· vised instrument. 
3 •,. Those resulting from analyzing only the .moral and 
· ethical value contEmt in these books. . 
4. Those established by the purpose of the instrument 
itself·.'. It was spE!cifically designed to collect 
data concerning only the presence, frequency, and 
intensity of the American middle-class moral and 
ethical values judged present in the selected books. 
5. Those set by using only the American middle-class 
moral and ethical value syndrome as the criteria of 
analysis in this investigation. · 
6. Those set by the investigator's concern to discover 
only the presence of the values in the prescribed 
books, and not the internalization of these values 
by pre-adolescent readers. 
7. Those inherent in the nature of this exploratory 
study. It is not for the purpose. of being repre-
sentative of all children's literature and the 
moral and ethical values which other books may con-
tain. · 
8. Those set ~y the investigator's lack· of concern for 
the·literary merit of these selected books. 
9. Those created by the design of an arbitrary scale 
13 
by -.~hich to measure the judged presence, frequency, 
and intensity of the criterion values in the books 
analyzed. 
10. '!'hose affected by any unintentional bias in the 
judging of the value content by the researcher. 
V. DEFINITIONS OF TERMS USED 
The following definitions of terms fuwe been used 
throughout this study: 
1. .2.S?DJ:~~!1~ .£~!!.::..1JY?>}.s: An ''objective, systematic, and .. 
qna.nti.tative analysis of ideas in printed material.'(JS. 
'fhe process includes three phases: (1) definition 
of idt~as, themes, or items; (2) limitations of ma-
terial sampled by years, issues, or segments of in• 
for,nation; and (3) examination of the materials for 
the presence or absence of the selected item. This 
process provides a quantitative description of the 
content. 
3. Culttrre: The pattern of all those arrangements, 
l!ia1:e'i·~fa'l or behavioral~ whereby a particular soci-
c.~ty achieves for its members greater satisfaction 
than they can achieve in a state of nature •. It 
includes social institutions and knowledge, beliefs, 
a:tt, morals, cu~-rtoms, and any other capabilities . 
and habits acquired by men as members of society.36 
3. Cult-m:al Values: The fundamental standards of the 
C.uiture-group~ They are used for the determination 
and direction of desirable and worthy action or 
thought~ x1hether of the indiv:i.dual or of the group, 
and on the bas~s of which punishments and rewards 
a~e evaluated.37 
. 35Bernard Bereleson, Content Analysis in Communication 
Research (Glencoe: E'ree Press~ 52} , pp. l'S'":'f9. 
36English and English, oo. £iS., p. 133. 
3lGood, 22· ~., p. 594. 
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L~. ·Didactic Literature: Hritten· material that empha-
sizes precept, principle; doctrine, or rule.38 
5. E-thical Values:"''~ Those cultural values which are 
the ideal in human character and conduct.39 Those 
Y.lhich "deal "tvith the philosophy of moral conduct. "40 
6. _!:fora]. ya lues :w 1'hose cul tura.l values which me.ke up 
tl1e code or good behavior. 41 That which is good 
as pertaining to human .conduct.42 
. ' 
7. Middle-Class Society: A hetrogeneous section of 
the population: chiefly small businessmen and in-
dustrialists, professionals, intellectuals, and 
workers with small incomes, artisans, prosperous 
farmers, white collar 'tvorkers and salaried employ-
ees. The unity of the group consists in its edu-
cational and living standards, its ideals of family, 
its mores, and recreational interests. The group 
is composed of the bulk of Protestant church mem-
bers, a considerable element of the Catholic Church:. 
and the Reformed Jewish Conununity.43 
8. The John Newbery ~edal: An annual awar~ to.the 
author of the 'rmost distinguished contr~but~on to 
American literature for children." It is for books 
which "tvere published in the previous calendar year, 
and is restricted to authors who are citizens or 
residents of the United States. Books need not be 
"tvritten solely for children. Reprints and compila-
tions are not eligible. It must be an original book. 
381J2i.9.) p. 172. 
39English and English, .Q.E.• cit.,· p. 189 •. 
L~OWuellner, 212· cit., p. 44. 
41English and English, £2· cit., p. 328. 
L~2Huellner, ..QQ• cit., p. 77. 
43Fairchild, ££. cit., p. 198 • 
.. ~Frequently the terms ethical and moral are used inter-
changeably; however, the use of ethical usually indicates a 
theoretical meaning, whereas moral refers to the behavioral. 




·The a\vm:d is made by the Children 1 s Librarians 1 
section of the American Library Association.44 
15 
Pr~Adol~scent: The abritrarily distinguished 
period of age, ten through twelve years, which is 
synonymous with later childhood.45 It is that 
period of lifetgomprising the years just prior 
to pubescence. ~ . · 
.§g_cial Traditions:. The product of the transmis-
sions from genera.t:~on to generation, usually by 
oral or \vritten language, of the ideals,. senti-
ments, and values connected with the life of 
the social group.47 
Trade Books: Children's books that have been 
written for general public use and are distrib-
uted through retail book stores. They do not 
include school textbooks.48 . 
12. Values: An abstract concept often merely impli-
cit that defines for an individual or for a so-
ciety what ends or means to an end are desirable. 
These abstract concepts of worth are usually not 
the result of the individual's mvn valuing. 
They are the social products that have been im-
posed on him and are only slowly internalized--
accepted and used as his own criteria of worth.49 
LJ.l}lrene ·smith, A Hi .. s.to~ of the Newber,i and Calde-
cott Hedals (Nevl York: The Viking Press, 19S7},pp. 4S-
so:-
l}5J.?airchild, op. cit., p. 332. 
l}6Cole and Hall, .Q.E.· ill·, ·p. 4. 
47Fairchild, 2£· cit., pp. 294-295. 
48Alma C. Homze, "Interpersonal Relationships in 
Children's Literature," (unpublished.Ed. D. Dissertation, 
Department of Elementary Education, Pennsylvania State 
University, 1963), p. 10. 
l~9English and English, .Q.E.· cit~, p. 576. 
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VI • SUHt•U\.RY 
The first chapter of this report has given an intro-
duction to the dissertation, stated the problem, specified 
the significance of the study,. outlined the assumptions and 
limitations upon which the research is based, and has de-
. . 
fined the important terms used in the report. 
Four,additional chapters complete the remainder of 
the study_. They.:.are as follows: (1) Chapter II: . Review 
of .the Literature Related to this Study, (2) Chapter III: 
Description of the Design and Procedure of the Study, (3) 
Chapter IV: Presentation of the Collected Data. as Revealed 
by the Investigation, and (4) Chapter V: Conclusions Based 
Upon the Investigation and Recommendations for Further 
Study. 
CHAPTER .II 
REVIEW OF THE LITERATURE RELATED TO THIS STUDY 
The literature pertin.ent to this study was reviewed 
in three specific are~s: (1) that which related to the 
stated opinions of experts in the field of children's liter-
ature expressing their beliefs that books can affect the mor-
al and/or ethical values oj: young r.eaders, (2) that which 
dealt with the value content in children's books--material 
which is available to a£fe<;t or foster value learning, and 
(3) the research· relative 1:o the effect of books on young 
readers. 
I~ ·OPINIONS 
The investigator found numerous statements. of opinion 
·from authorities in the field of children's literature which 
affirm their belief that children's bool~s can· influence, by 
their ethical value content:, the behavior and: attitudes of 
young.people. The following paragraphs list some of these. 
Opinions from Experts in: tl!£\ Field of Children's Literature 
Among the authorities whose statements were reviewed 
by the researcher were: 
1. Adams, who in he1: book, About Books !!!£! Children, 1 




stated: Good literature for children is not some-
thing removed from the great body of literature en-
joyed by adult readers. Good literature whether 
for old or young r1~aders, bears the mark of truth 
and integrity; it carries the reader along into 
genu~ne, if vicarious, experiences; it stirs his 
emotion, arouses h:ls curiosity, stimulates his 
mind, and gives him a measuring stick for living. 
It offers the reader new growth in wisdom, insight, 
. and understandings .2 
2. Montgomery Johnston: Schools have an important. re-
sponsibility to gU:[de children to read carefully 
selected classics because, first, through reading 
these, children acquire a connnon and integrating set 
of values. Concepts of goOd versus evil, love oc-
animals, love for :lndependence, and a great many 
other ideals can b1~come common possessions of the 
many segments of our society; .and consequently can 
be important integrating factors in a multi-cultured 
society. South and North, East and West, rural and 
urban,. lower and middle class, white or non-white, 
male and female, old and young--all can be brought 
into a greater degree. of harmony if they possess 
the same ideals. Acquiring these ideals can be . 
aided through reading the same good books.l .. 
3. Phyllis Fenner: What is it that books can·do for 
children~re is real magic in them for children. 
They carry them of£ to other worlds, other places, 
other peoples, other times. (She enumerates the 
following effects of reading). 
(5) 
(6) 
Books stretch children's imaginations. · 
Books give us·· words, beautiful words •. 
Books give children an emotional outlet. 
Humor in books not only amuses, but brings 
people togeth1~r. . .. 
Books give ch:lldren something to think about. 
Books teach children tolerance--tolerance of 
other kinds of people, other customs, other 
ideas. 
2Ibid~, pp. vii-viii. 
3Montgomery Johnston, "The Classics of Children's Lit-
erature," Elementary Engl.!.!!!• XXXIX, No. 5 (May, 1962), 
pp •. 412-413. 
(7) Books can bring to children the results of 
thoughtlessness, cruelty and unfairness. 
(8) Books broaden children's interests. . 
(9). Books are a common language the whole world 
over--an experience of sharing by children-
everywhere • 4 . . 
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4. Doris 'Gates: Their (young people's) reading should . 
"help· them weigh':one set of values against another." 
· It should increase their ability to solve many dif-
. ferent kinds of problems. It should help them under-
stand that there are many degrees of shading between 
black ·and white, good and evil, right and wrong. 
Understanding this, they can better understand the 
needs, the conflicts, and the desires that make:men--
and nations--do the things they do. Their judgment 
will be tempered with compassion, a quality that 
will guide them to better buildi~g of their own 
mature values.5 
5. Nila Banton Smith: Literature affords an opportun-
~to partiCipate sympathetically in the viewpoints, 
problems, and difficulties of others •. It helps the 
child to understand culture patterns, both those 
which are currently in .existence andthos~ of the 
. past. 
. In ~ddition, lit(!rature aids therapeutically in 
solving personal problems. As the child reads lit• 
erature selections, he is bound to encounter char• 
acters who have had problems similar to his and who 
have successfully solved these similar problems. 
Literature also contributes to the improvement of 
attitudes and pebav~or toward people, animals, cul-
tures, creeds, beliefs, occupations, institutions, 
country.6 · · ·. 
4Phyllis Fenner, The· Proof of 'the Pudding--What Child-
ren ~ (New York: Joliil-Day Company,. 1'957), pp. 14-22. 
5Doris Gates, ~Klpiru~ Children Discover Books. (Chi• 
cago: Science Researc Better Living Booklet, 1956). 
6Nila Banton Smith, "Literature for Space-Age Child-
ren," Educa.tion Magaz_i~, (October, 1960), A Reprint from 





6. Paul Hazard: I l:tke books that contain a profound 
iii'O'rality. ·I like 'books that set in action truths 
.worthy of lasting forever, and of inspiring one's 
7. 
· whole inner life; t:hose demonstrating that an un-
selfish and faith:Eul love always ends by finding 
its reward, be it only in oneself; how ugly and 
low are envyl jealcmsy, and greed; how people who 
utter only s ande:c ana lies end by coughing up 
vipers and toads rr1henever they speak. In short, I 
like books that have the integrity tQ perpetuate 
the~r own faith in truth and justice.7 
Ruth Strickland: I~ach passingr epoc:h: has its own 
specia.l syste1nwith which it indoctrinates its 
children. In our times, it would seem to_be our 
faults and the lesu admirable of our values that 
.are· being imposed on the children waiting their 
· turn on the world' 13 stage. 
The boys and girls in our elementary schools to-
day will be at the peak of their powers in the 
year ·2000, and will live by the values we teach 
them. · · · .. 
The process of building values is a step-by-step 
process and the st•eps are small. The child is 
well on his way·by the time he enters school. If 
he comes from a home where standards are high, the 
school can build on what he brings. If. the home 
standards are low, the school must wprk hard to 
revise them. 
. ' 
Children love books because by nature they de-
sire to know and to experience. The stories in 
which they live help to form their philosophy of 
life and to entet· into their· common humanity. 8 
The seven persons just quoted are authorities in the 
7Paul Hazard, BookE:, Children lii.nd Men (Boston: The 
Horn Book, 1947), p. 45. ·--
8Ruth Strickland, "~Ybat Thou Lovest Well Remains," 
Elementar_I English, XXXVIII, No. 2 (February, 1961), . 
pp. 63-73. 
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field of children's literature. They have expre.ssed their 
opinions regarding the worth of books in shaping the beliefs 
and values of children. 
The Use of Books in the School Setting for Value Teaching 
Throughout the history of the American school, there 
pas bee~ continual emphasis on value education as an impor-
tant component in curriculum development. This emphasis has 
been called by several names in current writings. These 
include: (1) "moral education, u (2) ''character education," 
and (3) ''citizenship education. ,·,9 Ea~h ·of these terms, in 
a broad sense, expresses that goal~of education which is 
concerned with fostering the development of worthy character. 
JoneslO speaks of this· educational objective as being inter-
preted to mean "personality, morality, or moral and ethical 
values." 
Educators have discussed at length, both philosophi-
cally and pedagogically, the process by which value learning 
is acquired. In general, most agree that good literature 
can exert a positive .influence on young readers toward fos-
tering the development of a set of moral and ethical values. 
9vernon Jones, 11Character Education," Encyclopedia 
of ·Educational Research (N13w York: The Macmif!an Company, 
1960), pp. 184-185. 
10Ibid. 
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However, although this bel:te~f is frequently and strongly- . 
expressed, it must be remembered that it is only an opinion 
and it is not substantiated by scientific proof. · 
II. VALUE CONTBNT IN CHILDREN'S BOOKS 
Various influences nnd ideologies have been involved 
in the dev~lopment of the body of children's literature. 
Arbuthnotll points out that: two forces have worked at build· 
ing .the literature: (1) the child's needs, and (2) the 
adult's ideas about the child's needs. She asserts that 
adults are going to producE! and choose books for children 
.which reflect their current literary interests and the 
social attitudes to which they subscribe.· She continues: 
So we found the fearsome theology of the Puritans · 
reflected.in their depressing little sermons for child· 
ren. We observed the influence of the man of letters, 
Rousseau, launching a whole school of didactic writings 
·for children.l2 · 
Arbuthnot further points out the ideational quality 
of children's books wP.en she states: · . 
The Puritans tried to make their theology clear to 
children, and we are trying to e:l,plain to them our 
science, our inventions, our religious beliefs, our 
social ideals and problems. ·This sounds like didacti· 
cism still.l3 
llMay Hill Arbuthnot, Children and Books (New York: 
Scott, Foresman and Company, T947). ---
12rbid., pp. 26-27. 13rbid. 
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Didacticism in Children's Literature 
The investigator has traced the history of children's 
literature from the seventeenth century until contemporary 
times. He has·· found that in all centuries the authors who 
wrote for children have· made an effort to include value in• 
fluencing material in their books. A brief resume of each 
period is included here to trace the progress of didacticism.· 
Seventeenth -century Books !!!:.£.Writers for Children. 
Meigs and her collaboratorsl4 have written of the Puritan 
' era and the use of literature as a mean,s of teaching and 
training the young people of that period. They state: 
They were an ·intense people •.. It is little wonder 
that where literature at home turned to the admonish-
ment and improvement of children, that in America it. 
bent tothe taskwitha renewed intention of render-
ing young minds so strong and i~flexible that they 
could withstand all temptations and all hardships.lS 
Bunyan is cited by Huck and Youngl6 a~ an example of 
seventeenth century writers who thought that lecture~ and 
words of wisdom were good tools for instilling proper man-
ners and a righteous way of life in youth. These writers 
14Cornelia Meigs, Anne Eaton, Elizabeth Nesbitt, and 
Ruth Viguera, A Critical History .Qf Children's Literature 
(New York: Macmillan and Company, 1953) . 
. 15Ibid., p •. 120. 
16Charlotte S. Huck and Doris A. Young, Children's 
Literature in the J?l.etnentary School'. (New York: Holt, Rine-
hart and Winston, 1961). · 
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affirm: 
The r.eligious leaders could give approval to the 
moral and religious illfltructions in John Bunyan's 
Pi~rim' s Progress, f:ll:st published in 1678. Probably 
only a few chllraren could read this book independently, 
but it became a signi:Ei.cant part of the literature for 
children. 
John Bunyan gave emblematic lessons in his verses 
about everyday objects and nature. The emblem books 
provided examples ·of the good and dutiful life through 
symbols: 
''The Bee an EmblE!rn truly is of Sin, 
·Whose Sweet un1t:o many a Death hath been. "17 
Other early references cited by Huck and Young in-
clude the following four boc>ks. They are,' by their titles, 
identified as the didactic variety: 
· l. A 1679 title which reflects the purpose of these 
early books: ,!h~ ll:"...9di&.§J. Son Sifted, or ~ Le~ 
life ~ b.,<;t..!,lllUll:§'"'[:~~ E:..i!££.>! 'EXtra~agant Persons ~­
pJ~ID§..t.~al .. ~~ ~ ~£.£~ £2!. ~warning S2_ unexper-
ienced outn. 
2. All children.were E!Xpected to memorize John Cot• 
ton's catechism: ~~i~al Milk for Boston Babes 
in ~i~pJitt !_n$.~and, i!!:.aF.n: !rom ·~ 13reasts of ~ 
Testaments !oitn~~:i.rSoulTSN'ourl.sbl'Iient. \T'hl.s was 
orfginatry pu6'ffSliE!cr Ti1"'EnglanCf '"in 1040, and was 
later revised for American Children. It was, in 
fact, the first bcwk published for children in Amer-
3. 
ica). . . · -
The Alphabet and li.sts of Syllables were published 
by Stephen Crisp :Ln his book for children, !:. New 
Book for Children t:o Learn On, (1681). Syllables 
were OIVfaecras I,:>1Iows: - , 
''A so-ber Child hast Es-teem a-mongst the Wise." 
4. Nathaniel Crouch ~~dited ~ Young Man's Calling, a 
17Ibid., pp. 43-45. 
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collection of stories for youth which included en-
gravings of be-headings, burnings of martyrs, and 
information for pr()per behavior. The Aperentice's 
fs>~~niml, published in 1681, gave suggestions for 
dilL Lgent application to work.I8 
These few. references will suggest the popular trend in books 
for young readers ·during.· thf~ seventeenth century. 
Eighteenth-Century .Qlildren 1 s .,:!}ooks !ill! Authors. · Di-
dactic as these earliest books for children were, changes 
towards a less moralistic 1.nnssage came very slowly. The 
writers, .however, state that gradually small modifications 
began to appear. The first signs of a different type of 
book for children came with the opening of a small English 
book shop by the man for whom the Newbery Medal was named. 
The event is related as follows: 
It was not until 171.J.L~ that John Newbery published a 
book espe·cially designed for children. The title page 
notes: A Little Pret·ty Pocket:pook, ''Intended for the 
Instruction "and Amusein~!nt'Or"LrttTe Master Tommy and 
Pretty Miss Polly, with an agreeable letter to read 
from Jack the Giant I<:tller, .as also a Ball and Pin-
cushion, the use of which will infallibly make Tommy a 
good Boy, and Polly a good Girl.l9 . 
Meigs comments on thi.s era and points out that even 
··with the advent of Newbery' El children's books, moral. teach-
ings were still visibly important. She states: 
John Newbery did not by any means desert the idea 
18~., pp. 45-49. 
19Ibid. -
i 




that books for childx·en must teach them to be good, 
but his moral precept:s, most of them included for the 
sake of the parents who were after all the purchasers, 
were all of the gentle and understanding kind which 
stressed the difficulty of avoiding naughtiness.20 
Two other early authors for children were Joseph 
Downing and Mrs. Sarah Tri.m:ner. · Downing published the first 
-
catalog of books for children and young people in .. l710. · His 
work,~ Young Christian's ~ibrary, stressed that the pur-
pose o~· this. type of book was to foster the health of the 
child's soul. Mrs. Trimmer, anxious to give children i~­
formation in ali·. interesting manner used conversations which 
wove information into the narrative. In 1786, she wrote her 
Fabulous Histories which told of a family of robins who gave 
long dialogues on nature subjects. Into this theme, the 
author wrote of the lives of birds while presenting many 
lessons on good conduct.21 
Kiefer, 22 a contemp01:ary writer, tells of the early 
Colonial period of .American history. She calls it '1the age 
of decent behavior," and points out that the social. stand-
ards of that period scathingly denounced a "clownish and un-
mannerly child" as the saddE~st sight of the times. 23 Her 
20Meigs, £2• £!!., Po 65. 
21Huck and Young, .!.l2.£. .£!.£. . 
22Sister Monica Kie:EE~r, American Childre_n · Throu~ 
Their Books, 170Q.,-183,5 · (Ph:i.ladelp1.1:i.£i": University of"enn• 
sylvania Press., 1948). .. · 
23Ibid., pp. 71-73. -, 
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·list of the ideals of juv€mile behavior is a long one--
eleven items which cover t:he gamut from thoughts and medi-
tations to proper dress ar.ld recreation. She concludes: . 
Reli~ion .for the Colonial child was not confined to 
the lite of the spiri.t. One does not read very far 
into the juvenile lit:erature of that period before he 
discovers the sovreignty of religion in every·phase of 
child life. Not only ~vere his education, manners, and 
morals motivated by theological concepts, but even his 
recreational and hygenic care were conditioned by the 
same principle.24 . 
When the eighteenth. century ended, didacticism in 
children's literature was still an important ingredient. 
Nineteenth-Ce"O:tury .~i!t.lm ~ Juvenile Literature. 
A resUme of the history of children's books in the nineteenth 
century reveals that the term, "dida~tic reading material," 
is frequently used by-those who write of this era. Adams, 
speaking of the eighteenth-and nineteenth-century influence, 
states: 
The influence of the philosophers is demonstrated.in 
the mass of didactic reading material printed for child-
ren during the 18th and 19th centuries. Character 
building was of the fi1:st importance, according to Co-
menius, Rousseau, LOcke~, and Pestalozzi; and character 
building was the aim of the writers of the didactic · 
·tales •••• and the didact:ic tale was not to loose its 
. hold. After all, it had the adult world on its side, 
and for another hundred years, children were taught 
all the goodly virtues through their storybooks.25 
Mary Butt Sherwood, (1775-1851), was another writer 
24Ibid. 
~
25Adams, .Ql?.• ill·, pp. 61 and 91~ 
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for children during this c.entury •. She wrote numerous fanci-
ful tales, but later, probably under pressure, she re-edited 
her stories with the following exp~anation: 
Since this fanciful production can never be rendered 
generally useful, it has been thought proper to suppress 
them •••• substituting in their place such appropriate re-
lations as seemed more likely to conduce to juvenile 
edification.26 · . 
Meigs comments on this writer and her contributions 
to youth literature:· 
The substitutions were of the allegorical type which 
could mislead nobody. Even Mrs. Sherwood with her 
sharper observation and deeper understanding could not 
get away·from the unhappy phrase, "juvenile edifica• 
tion."l7 . · 
Throughout the ninet,~enth century, children}s authors 
continued to produce ~?e didactic literature which·was con• 
sidered by adults to be suitable for their children. 
Twentieth .. Centur_y 1!2!?.1§. ££E. 1-'oday',s Young People. . As 
the current century began, the writers for children contin-
ued to feel the compulsion to attempt to shape the lives of 
their young ~eaders by the force of their books. These books 
were st.ill frequently conce1:ned with moral and ethical con-
tent which reflected the standards and beliefs of many of 
the adults of the society. 




Huck and Young28 ass•art that with the beginning of 
the twentieth century, chilch:en' s books changed little. They 
particularly emphasize that hooks which taught good manners 
were published often during f;:his era. 
Arbuthnot29 speaks of the rise and fall in emphasis 
which repeats itself in each century in children's books. 
She also enumerates many of the n~w interests which have re-
sulted from modern inventions, and calls attention to the 
fact that modern wars with their attendant horrors have 
prompted an emphasis on sanity and courage. These new em-
phases, she feels, have been respol"lsibie for the appearance 
' 
of numerous religious books which restate convictions and 
stress faith for '·'that inne:r security'' which modern childr~n 
seelt and need. 
The writers cited de, concede in their discussion of 
the present era, that the t:ones of didacticism and religious 
austerity have been reduced. They point out that today the 
children's authors have a better and more realistic under-
standing of children than did those of previous centuries. 
This fuller knowiedge is due largely, they assert, to the 
current study of and emphasis on children and their dev~lop­
ment. Research in this arE~a. has provided information on the 
28Huck and Young, .9.12• .£!.!:.·, pp. 64-66. 
29Arbuthnot, £2· ~., pp. 26-27~ 
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learning abilities and interests of children at various lev-
els of education and maturity. ~s a result, many of the re-
ligious books of today are designed toi ·help modern children 
appreciate, not only their own religion, but that of others 
as well. 
Adams, discussing contemporary literature for child-
ren states··: 
The long revered di.dactic tale largely basbeen. for;.. 
gotten,· and though the modern. author often teaches a 
lesson through his stories, his manner of doing so is 
far more subtle3th~n was that of the old writer of the old moral tale. 0 
She co~cludes her discussion with the following opinion: 
.A child is greatly influenced by what he reads, and 
through good literature he quite unconsciously absorbs 
valuable and enduring lessons and attitudes. He learns 
that honesty and-justice are more than abstract words; 
he learns to appreciate and care for animals; he learns 
of the dignity of labor, the love of home and country, 
·the challenge of discovery and invention. He learns to 
value the beauties of past ages and to anticipate those 
to come in the future. '! His understanding of complex 
problems of human relationships is heightened. He 
grows in perception and sensitivity.3l . 
Thus even this brief review of four centuries of 
children's literature shows (1) that numerous authorities 
have.expressed their beliefs that books and reading·should 
include ethical and moral value content for the instruction 
of young readers, and (2) that a brief review of the litera-
ture of these centuries reveals that authors have included 
30Adams, 12£ . .s.!S· 31Ibid.,. P• 107. 
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varying amounts of didactic materials in their books. These 
same authors h~ve expressed their opinions that books may 
have been instrumental in affecting children's attitudes, 
beliefs, and behavior. Ag."l:l.n, it is to be stressed, that 
there is still insufficient study in the area to provide 
scientific evidence of the validity of such an assumption. 
III •. RESEARCH .ON THE EFFECT OF BOOI<S 
Considerable resear<!h concerning ·the social effects 
of children 1 s reading has been conducted. Many of the find-
ings, however, are still inconclusive. Most of the studies 
do agree that literature m.:ty be an important instrument in 
the child's learning of mot·al and ethical values. If such 
learning does actually takE! place, the extent. of that learn-
ing and its permanence have. not yet been determined. 
Sawrey and Telford32 have expressed the ambiguity of 
any available proof. They state that there is practically 
nothing but conjecture and opinion upon which to base the 
premise that reading alone influences the' shaping of charac• 
ter and personality. 
On the other hand other writers give a '·more positive 
32James M. Sawrey and Charles W. Telford, Educational 
Psychology (Boston: Allyn and Bacon Publishing Company, 
"f964)' p. 401. 
. . \ . . 
( ' 
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decision. Cole and Hull33 in their book, Psychology .2£ t:,g• 
. . 
olescence, assert that reading.has great value for adoles-
cents because of its . possible contribu.tion to their devel• . 
opment: 
Reading can also renult in security and ~elf­
realization for an adolescent's inner life, b.etter · 
interpersonal relations with his family and peers, 
changes in behavior, new ideas, and increased appre•. 
elations of many life activities. The values of read-
in~ are t~~re, but boys and girls need help in find· 
ing them. · . 
After reviewing numc~rous studies of young people's 
reading tastes and habits, these two writers con~lude: 
In recent years, bo<,ks have· been used as a con-
structive form of treatment for delinquents because 
of their value in providing new identifications, new 
ideologies, new satisi:actions, and new patterns of 
living. 35 · .. -
It should again be noted that this conclusion is evidently 
more the result of opinion than of research. 
Chambers36 in a recent study indicates that until up 
to the present time there ha.s been little real attempt. to 
' 
determine scientifically 11lvhether or not literature . does 
influence the development of children's s'ocial values." He 
33Luella Cole and Ir-ma Nelson Hall, Psycholof§" of Ad-
olescence (New York: Holt, Rinehart and Winston, 64),--
p. 194. 
34Ibid. 35Ibid. -
36Dewey W~ods Chambers, "An Exploratory Study of Social 
Values in Children's Literature," (unpublished Ed. D. Disser-
tation, Graduate Division, Wayne.State University, Detroit, 
Michigan, 1965), p. 13. · 
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states that even today's research and opinions seem unclear. 
The Social Effects of Reac\!~ 
Studi~s which are concerned·with the social effects 
of children.•.s reading have sought to determine to what ex-
tent, and in what direction, reading may affect the social 
interests, attitudes, understandings, and behavior of child-
ren. Gray37 has summarized the early studies done. These 
were an attempt to measure~ the social effects of reading on 
children. Gray's report· shows that before· 1947 more than a 
score of relevant studies had been reported. The findings 
from these investigations led to the conclusions that read-
ing not only may, but actually does, in varying extents and 
directions, influence ···the ''understandings, attitudes, inter-
ests, beliefs, morals, judgments, and actions of readers."38 
It should be noted, however, that there are other factors 
involved in the act of reading which determine and influence 
the extent and character of its effects. Gray cites these 
as: 
.••• the reader's backgro:und of experience, his pre-
dispositions, motives, and emotional status, confidence 
in the press and its persuasive powers, and the pres-
tige and personal influence of the opinions of the 
leaders involved. 39 . · 
37\villiam S. Gray, "The Social Effects of Reading," 
School Review, 55:269-277, 1947. 
39Ibid. 
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The influence .2£ E;~t; .. n_g the comics. Much of the 
research done in the area of social effects of reading has 
been concerned with the young people who read comic strips. 
and comic books. The early investigators of the reading of 
comics were unanimous in condemning them. These first 
studies tended to indicate t;hat such reading frightened 
children and upset their metabolism.40 · This research fur-
ther cited instances of tragedies where children apparently 
patterned their imaginative play after the model furnished 
by the comic book ·characters. 
Cole and Halt,41 on the other hand, report that the· 
more recent investigators have not been so condemnatory of 
the reading of comics. They quote Wertham42 who has taken 
into consideration that these modified effects from r·eading 
comic books may be due to ~he fact that the publishers are 
making their books less offensive. 
Rose43 not only found no adverse effects from the 
40G. L. Mcintyre, "Not So Funny Funnies," Progressive 
Education, 22: 28-30, 19l~5; and Frederick Wer..tham, "The Comics--
Very Fui:1ny," Saturday Revi£r! .£! Li.terature, May 29, 1948. 
41Cole and Hall, £P.• £!!., pp. 196-197. 
. . 42Frederick Wertham, "Are They Cleaning Up the Comics?" 
New~ State Education, 43:176-180,.1955. 
43A •. M. Rose, "Ment:al Health Attitudes of Youth as 
Influenced by a Comic. Strip, 11 Journalism guarterly, 35:333-
343, 1958. . 
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reading of comics by young people, but concluded that the 
comics exerted a small, but beneficial, effect upon ·the men-
tal health of the 'young rE!aders ·whom he studied. 
Banning,44 in seeld.n.g further data on the personal 
and social influences of t:h.e reading of comic strips and 
coniic books, reached the conclusion that such reading was 
not the cause of maladjustment, but rather a symptom of it •. 
She further concluded· that: if reading such types of material 
was done in· a reasonable .amount, it could well serve to 
meet some of the normal O(~eds of young individuals. 
The researcher is aware that these studies just re-
viewed have been concerned with children reading comics 
rather than that material normally termed children's liter-
·ature which is the primary source of material with which 
this. study is concerned. However, the results of these 
·investigations indicate that reading can influence young 
readers both in a negativ(~ manner as well as a positive 
manner. Since these find:tngs deal with the social effects 
of children's reading, th•~Y seem relevant to the current · · 
research dealing with the value conten~ in books which may 
affect young rea.ders in fostering the development of their 
moral and ethical values. 
44Evelyn I. Banning, "Social Influences on Children 
and Youth, 11 Review of Ed1:!£:ational Research, 25:36-47, 1955. 
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The imgact of othe1: types .Qf .reading .m1 children. 
David.Russell45 reviewed more than seventy studies which 
dealt with the influence of reading on children. He says, 
that despite the clues which have been. discovered relative 
to the reactions to be expected from people with varying 
backgrounds, personalitien, and interests, it is still dif• · 
ficult to know what influEmces re~ding,. as a. single activ-
ity, can exert. However, he does not discredit the fact 
that young readers can be helped to discover deeper mean-
ings in their reading of literature. He asserts, further, 
that as they read books, discuss them, and thoughtfully ap-
praise them, there is hop~~ that the readers will not only 
grasp the concepts contained in the books, but will slowly 
internalize them as well. Russell concludes: 
A child's or adole~;cent' s grasp of such concepts is 
slow agrowing. Only a wide variety of experiences can 
give some understandings of tolerance or perserverance 
or sacrifice, but sometimes the process of getting to 
understand such ideas can be quickened through liter-
ature.46 . 
Recent Studies of Childrer~s Literature: Content Analyses 
The investigator indicated in Chapter I that until 
. 45navid H. Rttsst~ll ,. ''Some Research on the Impact of 
Reading," English Journa J~, XXXXVII (September, ~958), 
pp~ 398-400. . . •. 
46David H. Russell,. ''.Personal Values in Reading," 
The Rea·din_g Teacher, XII (January, 1958~, pp. 3-9. . · 
. ~· 
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very recent,years there had been virtually no research deal-
ing specifically with contEmt analysis of the values present 
in children's books.· Waplc~s47 has suggested that it is im• 
portant to 11 learn who readH ~h.~Jit. and ~ over consecutive 
periods of time." He assumed (l).that what people read is 
a measure of. their attitudEls, and (2) that people actually 
read enough to reveal the:tr attitudes. 
Chambers48 has been cited as stating that the results 
of studies dealing with thE: effect·s of children 1 s books on 
the development of social values have been inconclusive. 
He further asserts: 
The re.search analy:~i.ng the value· influencing content 
in children's trade books, is even less conclusive. 
The studies dealing '\\d.th this aspect of children's lit-
erature are of recent development and perhaps trend 
setting.49 · . · 
There have been several related studies reported 
which furnish pertinent data which support the present in-
vestigation. The researcher has found them to be of value 
in this regard and has reviewed them carefully. His report 
of these four studies. has. been included in.·the following 
pages. 
47Douglas Waples, -~~~·OE.l£ and Print (Chicago: Univer-
sity of Chicago Press, 1937J, pp:-20~. 
48Chamber~, 12.£. £1:!• 
49Ibid., p. 31. 
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The Walker Study, 12J~.50 Walker analyzed 115 read-
ing selections taken from C(~rtain basal readers used in the 
United States. · These selecf:ions were tested for the pres-
. . 
e1.1ce of the ten moral and spiritual values which were out-
lined in 1948 by the Educat:tonal Policies Commission of the 
National Education Association. These ten values'were iden-
tified as: (1) Supreme importanc~ of human personality, 
(2) Moral responsibility, (:3) Institutions as the servants 
of men, (4) Common consent, (5) Devotion·to truth. (6) Re-
spect for excellence, (7) Moral equality, (8) Brotherhood, 
(9) Pursuit of happiness, and (10) Spiritual enrichment. 
Approximately one-half of the selections examined by Walker 
were reported to have contained one or more of the values 
sought • 
. In order to standard:tze his investigation as much as 
possible, the research worker first compiled a working list 
of definitions for. the ten values. These were used as an 
instrument for the appraisal of the selections which were 
chosen at random from the f:ive publishers of upper-grade 
basal readers. Thus, some precedent was established.in 
this study for a content an.alysis of moral and spiritual 
50Aleuin c. Walker, "Moral and. Spiritual Values of 
Certain BasalReaders," (unpublished Ed. D. Dissertation, 
School of Education, New York University, 1963). 
/ 
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values to be found in children's reading materials. Walker 
does not clearly report how he arrived at his conclusions, 
but lists the five follot'lin.g steps as his procedure: 
1. Each selection was read to determine the theme. 
2. 'fhe selection wan summarized;. and plot, characters, 
and situation were recorded. 
3. The selection was re-read, paragraph by paragraph, 
with the instrumEmt alongside it. 
4. Values were thus location and substantiated from. 
the text. 
5. 'Xhe value elicitcnd. was assigned a degree of signif-
icance on . a quaU.ta.tive scale provided for the 
study. This scale used the letters A to E for a 
continuum of increasing significance-:- -
The results of the analysis were then tabulated quantita-
tively and qualitatively. The data thus gathered indicated 
that approximately one-half of the selec.tions contained, as 
stated., one or more of thEl values sought. 
Walker conclude~ that teachers using these and other 
such selections could promulgate the teaching of the values 
identified. It was his opinion that not only in the areas 
of reading and literature, but also in the area of the so-
. cial studies, value teachings could be used. He further. 
concluded that such values could be fostered by the teacher 
using a basal reading program or even by the use of an in-. 
dividualized reading program. 
It is to be noted t:hat although Walker was concerned 
with analyzing reading selections from textbooks rather than 
40 
' from trade books which arE! the concern of the present inves• 
tigation, his study ·is relevant in several important ways. 
These can be summarized briefly a·s follows: 
1. He analyzed children's reading materials for moral 
and spiritual value conte~t. 
· 2. He defined the ten values to provide a type of in• 
strument to apply to each reading selection. 
3. He arbitrarily judged each selection, assigning a 
weighted intensity to determine the presence or 
lack of prese.nce of each value sought. · 
4. He concluded that children's reading material does 
contain value content in varying degrees. 
These four concerns involved in the Walker study were' basic 
components of the current research effort. 
~ Shepherd ~t.g§~~ .1262.51 John Shepherd studied 
... 
sixteen books reported to b1a those most frequently chosen 
by middle• and upper-grade children. These books were then 
analyzed to determine the t:ceatment of the characters in-
volved in each. The opinions of librarians, teachers, and 
parents as to the J~Pularity of the books were the bases of 
selection. There is no evidence of validation of the re-
puted popularity of the books, nor is there reporting of 
the number of subjects involved in making the choices. 
Shepherd compared thE! favorable and unfavorable 
51John P. Shepherd, "'l'he Treatment of Characters in 
Popular Children's Fiction~" ]!~eme,tary English, XXXIX, 
No. 7, (November, 1962), pp. 67'r-6/'., . 
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characters in·each of the selected books and categorized 
them according to the follm>Jing criteria: (1) race, (2) 
nationality, (3) religion, (4) physique and appearance, (5) 
socio-economic status, and (6) standards of conduct and at• 
titude. Two divisions were established for each category: 
positive treatment or negative treatment. 
The conclusions from this study exist more in the 
realm of opinion than inscientific evidence. Shepherd,did 
. ask a. very pertinent question: 
··.,. 
Do you believe that children's reading affects their 
behavior? · Even though there is no conclusive answer 
to this question, a Frood many teachers would unhesita .. 
tingly answer, "Yes. The "yes'' answer makes it im• 
portant to know·what kinds of people children meet in 
the books they read. 
Continuing with his conclusions, Shepherd states: 
Therefore, it is the responsibility of teacher, par-
ent, . and librarian to know ~ of the more subtle .£.£!!• 
·tent of books-•the values approve<:I and ~tra~ts at.;. . 
tacfieoto favored and non-favored characters in child• 
ren' s fiction. With this knowledge, .books that bestow 
a heritage of hope, i:aith, love, honor, beauty, courage, 
and fairness will be revered by today's children and 
passed on to the children's children.52 
The present investigation was concerned with gather-
ing data relative to "some of the more subtle content of 
books." Specifically it \·las the moral and ethical value 
content in a selected list of books which have been chosen 
52rbid. 
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as outstanding contributic·ns to youth literature. Therefore, 
the Shepherd study, with i.ts plea for further research .in 
content analysis of children's reading material provides a 
foundation for the current~ research· problem. Also, since 
moral and ethical values c:an be portrayed by' the characters 
in juvenile literature, there is a further '):elationship be-
tween the two investigations. 
The Homze Study, 19~~.53 A third study involving a 
~ontent analysis of childt·en' s fiction was undertaken by 
·Alma Homze. She analyzed inter-personal relationships to 
be found in trade books for juveniles. Her specific concern · 
was to discover changes in the treatment of inter-personal 
relations to be found in five-year intervals during the _,. 
period, 1920 to 1960. Samples of books from these intervals 
were selected an~ tested for data related to relationships 
between adults and childre.n as well as those which occurred 
solely between children. 
Homze discovered be:havior traits in her research; 
however, she did not treat. them for determining their in-
fluence on young readers i.n fostering their. o~n value orien-
tation. She was concerned chiefly in gathering data which 
would reveal changes in the portrayal of inter-personal 
53H i ' omze, .22• £...!:.·, Q.ass~m. 
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relations in the books analyzed. 
Several conclusionB were drawn from the Homze Study.· 
Those which are particula1:ly relevant to the present inves-
tiga,tion are: 
1. Children's books portray a child's world in which 
children direct their own activities. 
2. Children's books reflect the increasing middle-class 
population. 
3. Children's books describe a predominantly homogen• 
eous population of American Caucasians.54 
,. 
These '?onclusions reached by Homze interpreted the collected 
data to mean that: 
1. Child characters are becoming· critical of adult 
characters. 
2. · There is increas:t11tg competition among adult and 
child characters. 
3. Child characters i.ncreasingly prefer to interact 
in unsupervised areas. 55 · ' 
She concluded that: 
Since the content of_children•s literature may pro-
vide examples for children to use in extending or en-
forcing their own behaviors, the findings and ·conclu-
sions of this study have important implicat!gns for 
authors, publishers, teachers, and parents. · · 
It was of interest to the investigator to note that 
the Homze Study was conce:J:ned with approximately the same 
period of time. as the cur1:e.nt study p and the period was 
54 Ibid., p. 132. 
/-
55Ib1d., p. 133. 
56Ibid. 
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arranged in five-year intervals for studying changes and/or 
trends during that time. Although the· study just reviewed 
made no attempt to analyze examples of behavior in terms of 
moral or ethical value influencing content, there is a pos•. 
sible relationship. between value commitment and behavior 
as it is. portrayed in inter·· personal relationships in books. 
The fact that Homze found that children's books (1) 
frequently describe a predominantly American population, (2) 
often reflect a middle-clasH population, and (3) show the 
discrepancies which often eJdst between adult and children 1 s 
viewpoints relative to roleB and relationships, was of'dm-
portartce to the present inv(~stigation.. This study made use 
of American middle-class mm:al and ethical values which had 
been included in children's books by adult authors. Hence 
the Homze Study provided pel:tinent background information 
for this research problem. 
~ Chambers' Stud~, 1965.57 Recent research in the 
area of children's literature which was.most closely related 
to this investigation was the exploratory study done b.y 
Chambers. He collected evidence from the books comprising 
a one year's publication yield from t't-10 firms: (1) Viking 
Press, and (2) Harcourt, Brace and \•Jorld. The data which was 
sought were qoncerned with value influencing material which 
57Chambers, .QI?.• cit., passim. 
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was judged present in fict:Lcm books for children ages five 
through nine years. Chambr~rs measured the nature and degree 
of intensity of such social value influencing material which 
he found in the books analy2:ed. 
After developing an instrument to determine to what 
extent these values were p:cE1sent in the selected books, he 
gathered data which revealed the frequency of appearance of 
the social values as well as the intensity of their treat-
ment. The devised instrument was also used to determine the 
predominant vehicle, or s~nbolic medium, through which these 
values were expressed,58 
Seven social values ~1ere explored in . the Chambers' 
study. They were those values which dealt with: 
1. Aspects of the pe:ruon himself as an individual. 
2. Selected social values--fairness, honesty, kind-






Aspects of peer g:roup relations. 
Aspects of family livil1g. 
Aspects of neighbm:hood and community living. 
Aspects of world and national living. 
Aspects of time passage and social change.59 
The study reported a number of conclusions'drawn from 
581lli·, p. 44. 
59Ibid., pp. 41-42. -
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the gathered data. The .conc:lusions reached were: 
. . 
1. In general, the books analyzed gave minimum oppor-
tunity to explore the social values defined in the 
study. 
2. It was suggested that this limited treatment of 
the social values in these books ~1as due to sev-
erai causes: (1) loss of sales, (2) fear of losing 
acceptance by writers and publishers, (3) lack of 
understanding of the irn~ortance of dealing with 
such matter in children f? books, and (4) the opin-
ion of editors and writers ·that .children of this 
age have little ability to deal·with such concepts. 
3. The social values identified in the study, as 
judged important by cited experts, were found to 
be p~esented in a uniformly weak manner •. 
4. The two publishing houses cornpared.in the study 
seem to be affected by similar forces in shaping 
their editorial policies so that little difference 
could be found bet-;-1een their respective treatment 
of social values in their publications for child-
ren six thro~gh nine. 
5. The vehicle of re!presentation of the social value 
·was predominantly in ter111s of human beings~ Hence 
most current fiction written for children of the 
prescribed age is~ of the realistic variety. 60 · 
In. his recommendati.ons for further investigations of 
the va1ue content in.children's literature, qharnbers sugges-
ted that research was needed in the following areas: 
1. Studies, similar to his study, to be instigated to 
deal with a more representative sample of child-
ren's books. 
2. A study be made to analyze sociai value content in 
children's .books for. ages other than six to nine. 
60.!_lli., pp. 81-82. 
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3. An investigation of concerns and policies of edi-
tors of children~s books be made relative to value 
colitent.61 
Cha.mbers conclude¢!: 
. The entire field of children 1 s literature is open for 
study. The paucity of scientific investigation in this· 
· area gives mute evidence of the richness of the field 
,for further research. 
· Unanswered questions exposed by this exploratory 
:study of·one facet of the field should serve as a 
spring-board from which many other studies can be 
launched. Children'· EJ literature' is, indeed~ a rich 
s~urc;e: .;Eor further schola.r~y investigation.l)2 
· The Chambers' Study ~vas particula~ly related to the 
present ,-investigation in that: · (1) · it furnished a model 
for the. instrument for gathering data, (2) its concern with 
' . . . 
social values for· children as found in juvenile books· wa:s 
closely related, (3) it·, like the present study, was con-
cerned. with. discovering value content in books· and rtot 'tvith .· 
how that' material might be~ internalized, and (4) it furnished 
a. strong foundation :fOl; this study: by cit-ing need· for fur-
ther research covering a more represen~ative sample.of 
children's books as well as for those applicable to another 
age group. 
Summa';l:'y and Conclusions from Reviewed Research and Literature 
.In summarizing this·review of related literature and .··· .. ·.'./ 
' ~'I 
6l·Ibid., p. 83 · 62rbid., p. 89 •. 
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r.esearch, the investigator concluded: 
1. That a great amount of expert op~n~on has affirmed 
that children's books can affect the attitudes and 
behavior of young readers. HoweV.er, there is still 
little evidence to support this assumption. 
2. Reseei.:J:ch findings relative to the internalization 
of ethical and moral values from reading is incon-
clusive. 
'. 
3. Although cont~ent analysis of children's literature 
has been undertaken, there has been little research 
done in the systematic exploration of moral and 
ethical value content in pre-adolescent books. 
4. Depth studies are needed to determine the effects. 
of children's reading on the development of their · 
own values. 
5. Before the above-mentioned studies can be under-
taken, however, it is essential to analyze the con• 
tent in children's books which may affect their 
moral and ethical values. 
The researcher ha.s concluded after reviewing the re-
lated literature that: (1) further study in the area of 
value content in children's books is needed, (2) the Newbery 
Medal books furnish a. broader sample than was used in pre-
vious studies which investigated value content, (3) an ex-
ploratory study of the judged presence, frequency, and in-
tensity of American middle-class moral and ethical values 
in these books is important, and (4) such a study.:.will con-
tribute to the larger, systematic exploration of determining 
the specific effects of literature of children. 
The literature and research which was pertinently re-
lated to this investigation ha.s been reviewed in Chapter II. 
This review was undertaken in three specific areas: 
1. Expert opinions relative to the importance of 
books in fostering moral and ethical values in 
young readers were examined. 
2. That content in children's books which is avail-
able to foster learning was explored. 
3. The findings from research relative to the effects 
of books on children was summarized. 
The research design and the procedure ,which was used 
in the present study will be presented in Chapter III •. 
CHAPTER .III 
DESCRIPTION OF THE DESIGN AND PROCEDURE OF THE STUDY 
ln order to collect da.ta. concerning. the moral a.nd 
ethical value. content in the Newbery Medal Books, the re-
search design was developed as described in this .chapter. 
I. PROCEDURES 
The researcher first designed an instrument to measure 
the judged presence, frequEmcy, and intensity of the identi-. 
fied American middle-class moral and ethical values. The in-
strument was devised to assess these phenomena as found in 
the determined list of books. It dealt with only the posi-
tive aspects of the specified values as they were mentioned 
or implicit in the books e2cplored. (See Appendix B). 
The investigator applied the devised instr~ent to 
each book in order to collect the value data. As he read 
the selected books, he responded to them and recorded the 
data on the described inst1:ument. This method of content an-
alysis necessitated his using one instrument copy for each 
of the forty.-four books. 
One check mark !Vi .'tvas made to indicate the pres-
ence of e'a,ch .·value in the hook regardless of the number of 
'times it was mentioned.: If the value was not mentioned or 
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judged present by the investigator, no mark was made in the 
appropriate space. IVhen he had finished reading the entire 
book and responded to it~ he recorde~ data relative to the 
presence of the particular value sought. The researcher 
then marked the intensity quantity on the rating scale. In 
this manner each book was analyzed and the judged presence 
or absence of each value was determined with its frequency 
and intensity rating. 
The Sources of Data 
The sources of data for making this exploratory study 
were the forty-four books chosen since 1922 to receive the 
. John Newbery MedaL These books comprise a total of 9,103. 
pages of reading. This averages 207 pages for each book. 
The complete bibliographical information.in included in the 
Bibliography, Section A, Primary Sources. 
The Newbery winners have been published by nineteen 
different companies during the forty-five years since the 
Medal was established. Three companies have been recipients 
of the award most frequently. They are: (1) Viking Press~= 
nine times a winner, (2) Houghton Mifflin Company with five 
books ~inning the award, and (3) Macmillan Company which has 
also published five winners. All the"other companies have 
received the distinction three times or less. 
Thirty-eight of the winning books are listed as fiction, 
/ 
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three are biographies, one is a story collection, one is 
classified as folk tales, and one is a history of the world. 





Latham, Jean L., Carr! on, Mr. Bowditch • 
(Boston: Houghton Mi flin COmpany, 1955). 
Meigs, Cornelia L., Invincible Lo'uisa. 
(Boston: Little, Brown and Company, 1933). 
Yates, Elizabeth, Amos Fortune, Free Man. 
(New York: Aladdin Publishers, 1950):--
2. Story Collection: 
(1) Chrisman, Arthur B., Shen of the Sea. 
(New York: E. P. Dutton Company,~25). 
3, •.. ·Folk Tales: 
(1) Finger, Charles J., Tales from Silver Lands~ 
(New York: Doubleday and Company, 1924~. 
4. World History: 
(1) 
II. 
Van Loon, Hendrik, The Story £f Mankind. 
(New York: LiverightPublishers; 19~1). 
METHODS USED IN GATHERING THE DATA 
Duringbis reading and responding to the books used in 
this study, the researcher followed no set order in choosing 
which book to read. He felt that by selecting the books in 
random order, less bias from various influencing factors 
would occur to affect a reporting of trending patterns. The 
date of publication, setting of the story, characterization, 
and particular author were thus not considered in an attempt 
to objectively assess for the value content. 
. f 
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The Devised Instrument 
The researcher, in developing the data gathering in-
strument, modified the model designed by Dewey Chambers.l 
The Chambers' instrument was developed to measure the pres-
ence of selected social values in fiction for children ages 
five through nine. The original model used by Chambers was 
an instrument designed by Tannenbaum who sought to determine 
the image of the American family life as it was portrayed 
in certain basal readers used in the United States.2 It was 
necessary for the investigator to modify the Chambers' in~ 
strument in order to be able to measure the judged presence; 
frequency, and intensity of the criterion values of the 
present study. 
The designed instru1aent used the identified American 
middle-class moral and ethical values as· shown in Table I, 
page 7, for the basis of asking fifteen major questions. 
Each major question was followed by several component ques-
.tions.which delineated the important basic meanings of each 
identified value. These sub-category questions were identi· 
fied and arbitrarily stated in the following manner: (1) 
lChambers, .Q£• £!S•) pp. 88-97 • 
. 2P,-braham Ta~nenbaum:, .'·'Family Living in Textbook Town," 
Progress1.ve EducatJ.on, XXXI., No. 5 (March, 1954), p. 133. 
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a thorough study of the pr:tmary meanings of the criterion 
values was made by using d(~finitions from Webster 1 s .,llillt 
Tt\fentieth Centur_y Dict:i.ona1;,J~ .£f. ~ .~.nglish Language, :_(una-
' 
bridged), 3 the _Dict~o~c:.;:,y ~~ SocJ....q_logy, .~,Related. Sciences, 4 
and· the Dictionary ·.2! ~..2.ld£!!:t!9.!!; 5 (2). using these defini~ 
tions,·with his·own knowledge of children's books and the 
means which authors frequently use to ·include didactic mate- · 
rial in their books, the r(~searcher formulated the sub• 
.. 
category q1,1estions for the i.nstrument; and .(3). the .compon-
ent questions were then discussed and ·revised; in consulta-
tion with the investigator 0 s adviser,6 and the final wording 
agreed upon. 
Questions Used in th~ DesiJID..f2..sLinstrument 
The researcher used the following questions in de-
veloping and constructing 1:he instrument for his analysis: 
1. To what extent do(as 'the book afford the child an 
opportunity to explore the value: CIVIC AND COM· 
MUNITY RESPONSIBILI.'I'Y? . 
a. As a member of a community organization or 
c1ub1 
3Haro1d ~Jhiteha11. (E~d.), ~h~t.?..:L'' s Ne~ }Mentieth Cen-
~· Di<?.tionar~ o~ the !¥~li.s~ Lan_guage, Unabridged (New 
Y"'"i:k: The PuDliShers Guild,!949). 
4::fa.ir.c:~i1d, .22· .ill~, P.a.ssi£1. 5Good, .QJ?.• ~·, passim. 
6A personal intervi<~w with Dewey tvoods Chambers, 
Assistant .Professor of Education, University of the Pacific, 




b;· By fulfilling an obligation or duty to a city, 
town, community, or resident areal 
c. 'In holding an office or position of responsi-
bility1 
----------
2. To what extent dc1es the book afford the child an 
opportunity to e~~plore the value: . CLEANLINESS AND 
NEATNESS? ·. 
a. Through perE:onal grooming or bodily cleanness1 
· b. By neatness of dress or general appearance? 
c. Iri the· clearmess or tidiness of dwelling or 
room? __ .. ______ _ 
3. To what extent does the book afford the child an 
opportunity to e}{:plore the value: IMPORTANCE OF 
EDUCATION OR SCHOOLING? . . ., · 
a. 
.. ... b • 
c. 
d. 
Through formal learning situations in a school? 
By emphasis on study, reading, or lesson prep-
aration in the home setting? .. 
. As a~prerequi.site to success opportunities in 
life? 
Through·.emulation of an adult model? 
----------
4. To what extent dc,es the book afford the child an 
opportunity to e~:plore the value: FREEDOM AND 
LIBERTY? :d .. 1 1::\ 
a. Through a nation' s independence from another 
p <.W-1 e -r 1 
. b. · By an indivi.dua1 1 s freedom· from slavery or 
bondage~ · 
c. In'freedom of thought, decision, or course of 
action1 
... ~ \"J: 
d. Through guara:a.1tee of basic· liberties and free-
dom? ~ ... ,-.~.~'!""""""""'"· 
5. To l\lhat m~:tent does the book afford the child an 
opportunity to explore the value: GOOD MANNERS? 
a. By observing the common courtesies in home 
or social situations?. 
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b. Th~ough emphasizing politenesst civility, and 
graciousness2 · 
............... 
6. To what extent does the bool~ afford the child an 
opportunity to explore the value: HONESTY IN ALL 
THINGS? . 
a. Through care :tn speaking truthfully or in 
, avoiding a lic32 
b. By· showing sound integrity in financial matters? 
c. In scrupulous integrity relative to other 
people's prop,~rty or reputation? . 
d. In dealing with others without sham or hypoc-
risy? . 
-..----------
7. · To what extent doe:s the book afford· the child an 
opportunitz to explore the value: INITIATIVE AND 
ACHIEVEMENT? 
a. In the achiew~ment of success or fulfillmentZ 
b. Through indep•~ndent or enterprising action~ 
c. Through exhib:Lting leadership1 
d. In being able to begin a course of action and 
accomplish it:3 objective'l 
-··--------
8. To what extent does the book afford the child an 
opportunity to explore the value: JUSTICE AND 
EQUALITY? 
a. Through equal sharing of responsibilities as 
well as benef:lts1 . . . 
't !" 




By democratic action regardless of ethnic 
background, racial difference, religious 
beliefs, popularity, appearance, or other 
possible infl·uencing factor? 
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In shm-1ing proper respect for others despite 
station in life, education, culture, or occu.• 
pat ion? 
----------
9. To what extent dc,es the book afford the child an 
opportunity to e:H:plore the value: LOYALTY? 
a. By patriotic: action, dedication, or sacrifice 
to one's country? 
b. In showing ctllegiance to a national symbol, 
flag, oath, or ideology? 
c. Through con:::tancy or faithfulness to a friend, 
pet, or loVE!d individual 1 
d. By dedicatic,n and devotion to an idea, prin• 
ciple, or value? 
----------
10. To what extent does the book afford the child an 
opportunity to e;)~plore the value: SACREDNESS OF 
MARRIAGE? 
a. Through devotion to a marriage partner during 
all circumstances? · 
b. · In honoring and keeping marriage vows 1 
c. By devoted consideration, mutual res~ect, and 
harmonious 1:elationships in~·the home. 
··----.. ----
11 •. To what extent doe~s the book afford the child an 
opportunity to e:cplore the value: RESPONSIBILITY 
TO THE CHURCH: RELIGION? 
a. · By attending religious services? . 
b. ·Through worl.d.ng ·for the church, synagogue, 







In noting the act or practice of prayer? 
By reading c>r quoting the Bible or other 
sacred book'~ 
Through talking about or referring to God? 
By participating in religious rites or cere-
monies? 
With an example of the operation of living 
faith? ___ .. _____ _ 
13. To what extent does the book afford the child an 
opportunity to e}':plore the value: .SELF-RELIANCE? 
a. By one's confidence in his own ability to make 
decisions or judgments? . · 
b. Through a show of resourcefulness: doing the 
right thing at the right time in the right way? 
c. In being self-sufficient to handle·matters 
·during a time of crisis, emergency, or disas-
... ter? "' . 
d. In a sho't-1 of insight, wisdom, or prudence to 
meet the nec::d in a particular set of circum-
stances? 
e. By b-eing able to function independently when 
mature acticm is required? ·. . 
-----------
14. To vJhat extent does the book afford the child an 
opportunity to e~:plore the value: SEXUAL MORALITY? 
.. ~ i 
a. Through teac:hing .propriety between sexes? 
b. By the practice of virtuous and chaste con-
duct? · · . · 
c. In fulfillmc;mt of proper behavior relative to 
the sex roie!s? 
d.. By emphasizing purity of thought or desire? · ___ _,_ .. ___ _ 
15. To what extent doen the book afford the child an 
opportunity to explore the value: THRIFT AND 
HARD WORK? 
a. By showing the dignity and necessity of work-
ing in order to make a living? 
b. Through examples of industriousness and am-
bition? · 
c. In portraying the importance of man's contri-
butions to p:roduce and develop better products 
for enhancing his position and security? 
d.· By showing thE! advantages arid benefits'~re'sult­
ing from the acquisition of monetary well-being? 
e. Through the practice of careful economy and 
·frugality in conserving· financial assets or 
valuable. resources? 
,, • ~ '' '' '·' •·· . 'v ............. ____ __ 
Although the investigator, was of the opinion that 
these questions adequately co~ered each of the fifteen major 
value categories, he never··the-less included one additional 
area to be,used if it were necessary. This addition was sim-
ply called: "Other;" and ~-1as a: precautionary mea sure. Hence, 
if the ;researcher should d:L~::cover, in his collecting data, 
that some situation had nor: been included in a particular 
sub-category, he could then. note its presence, ~requency, 
and intensity in the "othel:" space. He, did not need to use 
this frequently, but on several o~ca.sions 'found it worth-
while. However, in the ever.,t that no "otper'' such incident . 
occurred, the' ·researcher did not tabulate the 1 rating (not 
. ' . 
present), since this would have-changed the judged intensity 
mean •.. 
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The Rating Scale 
The instrument was so designed that it was possible 
to record not only the presence of a particular moral or 
ethical values as it was judged present in the book being an-
~lyzed, but to also assess the intensity with wh:i.ch the value·.;. 
was treated. ln order to do this, it was necessary to pro-
vide a rating scale for measuring the value intensity. The 
scale was a continuum extending from ~ to ~ as follows: 
1. The book very often deals with this value. 
2. The book freguently deals with this value. 
3. The book sometimes deals with this value. 
4. The book seldom deals with this value. 
5. The book never deals with this value. 
By thus assigning one of the five numbers .of the rating scale 
to a particular value category, the investigator quantitative-
ly gave a measurement to the judged intensity of the'value 
treatment. Thus the data upon which this exploratory study 
was based were collected by the described procedure. 
Treatment of the Gathered Data 
The raw data were treated as they related to t:.hese· 
areas of the study: (1) Was the value present? (2) What was 
the judged frequency? (3) What was the intensity of treatment? 




The frequency of judged value content. In order to 
compute the judged frequency of individual values, single 
book,s, and combined frequency counts for all the books, the 






Frequency counts of individual values were talld.ed 
as recorded in the instrument. This was to deter-
mine the number of times a particular value had been 
assessed present in each· of the selected books. 
The frequency counts for each value were then com-
bined to determine the total number of times par-
ticular values had been found in the complete list 
of the books analyzed in this study. 
Since the total frequencies found in //2 could vary 
in their maximum hypothetical possibilities accord-
ing to the number of sub-categories under each ma-
jor value in the instrument, it was necessary to 
compute frequency scores in percentages before rank-
ing them for analysis. The percentages indicated 
the times a value was judged present versus the max-
imum hypothetical possibility. They were computed 
by using the formula: 
%a _L 
fpos. 
After finding the value percentages, the researcher 
arranged them in rank order and compiled tables to 
further the process of content analysis. 
The investigator also noted the number of books in 
\vhich individual values were not judged present, and 
this information tvas used as a further means of com-
paring and contrasting the value content in the books. 
The assessed intensity of value treatment. Treatment 
of the ratv data for determining the intensity of value in-
elusion. followed these steps: 
1. The assessed intensity ratings in sub-categories of 
the major values were first combined to find the 
intensity score for individual values in each book. 





· the value was judged present in that book. This 
. was to find an intensity mean and the formula used 
was as follows: 
~r Int. M • -y-
By summing the individual intensity means for each 
value in a particular book, and dividing the total 
by the number of values (15), a value score was 
calculated for each of the forty-four books. The 
entire list of books was then arranged.in rank or-
der according to these total value intensity means. 
Inasmuch as intensity means for each value had been 
computed for the individual books, the researcher 
arranged them to provide a clear profile of the 
values judged present in each pf the Newbery books. 
The means for individual values were ·then combined 
and a total mean intensity score was computed for . 
each value for the entire list of books. The for• 
mula used for this was:' 
Val M • ·l: Int. M 
• N 
These total intensity means for the individual 
values were then used as a basis for arranging the 
fifteen major.categories in rank order for anal-
ysis. 
As a means of comparing and/or contrasting the data· 
collected and treated for the frequency. and intensity of 
the fifteen values, the researcher tabulated them in their ~­
respective rankings for both frequency percentages and in-
tensith means. (See page 61, 414, and 4fo4 in preceding para-
graph). 
Data computed in five-year periods. . In order to ana-
lyze data and discover variations or trends in the value 
treatment of the selected books, it was necessary for the 
investigator to: (1) deal with the information relative to 
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total va~ue content computed in five-year periods, and (2) · 
to then determine individual value treatment in the same 
time intervals. 
1. Combined Values: Two steps were followed. 
a. The total intensity means of· the five books 
from each period were summed and divided by 
five (5) to discover the mean score indicating 
the intensity of all the.values for a partic• 
ular five-year interval. This procedure was 
repeated for each of the nine time: spans of 
the study. 
b. The five-year periods were~:then arranged in 
rank order on the basis of their respective 
total intensity means. · 
2. Individual Values: In order to discover the treat-
ment given to each of the fifteen values during the 
five-year periods of the study's scope, the researcher 
proceeded as follows: 
a. Using the collected data from the instrument, 
he computed an intensity mean for each value 
in five-year spans. The intensity means for 
each value in individual books had previously 
been figured as was described on page 61, ff:l, 
under the headinR: "Assessed Intensity of 
. Value Treatment. These value means were then 
sumn1ed in fives in consecutive order of publi-
cation dates. Thus an individual value inten-
sity mean was determined for each intefval. 
b. The individual value intensity means thus cal-
culated were then graphed to discover periods 
of special emphasis or trending in the value 
content of the Newbery Medal winning books. 
III. SUMMARY 
Chapter III has discussed the design of the study and 
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presented the procedures used. It has noted the sources from 
which data were gathered and the method used in collecting 
them. The design of the instrument used in. gathering the (·. 
data> the major questions with their sub-categories of the 
criterion values, and the rating scale for assessing the 
intensity of value treatment have all been described. The 
mariner of treating the collected data has also been outlined. 
Chapter IV will discuss the analysis of the collected data. 
CHAPTER IV 
PRESENTATION OF Trill COLLECTED DATA AS REVEALED BY THE 
INVESTIGATION 
It was the purpose of this study to collect data from 
' 
the forty-four Newbery Hedal winning books. The data were 
gathered through the application of the designed instru-
ment. They were then analyzed to: 
1. Discover if American .. niiddle-dlass moral and ethical 
value content was present in these books. 
2. Measure the judged frequency of the value content. 
3. Assess .the intensity of treatment of such material. 
4. Treat the data collected in five-year periods to 
discover variations or trending in value treatment, 
In order to make an analysis of the data, the inves-
tigator first treated the findings as described in_Chapter 
III. From his computations, he prepared a number of tables 
which have been included in this chapter and are analyzed 
and explained in the following pages. 
I. FREQUENCY COUNTS OF THE CRITERION VALUES 
As he applied the devised instrument to each book, 
the researcher used one check mark ~/ to indicate the 
presence of the value in the book regardless of the number 
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of times it might be discovered. The total ntnnber of check 
marks thus recorded for a single major·value could vary ac-
cording to the number of sub-category questions used by the 
instrument i~ assessing that particular value content in the 
various books. After each book had been read and the reb~~t 
'. 
·' 
ponses recorded, the total check marks under each of the 
·. values were tallied and a frequency count for individual 
values.was determined. By sununing(thesefrequency counts 
from.the forty-four books, the investigator was able to com-
pute a total frequency score for each.of the fifteen cri-
terion 'values used in the :t.nstrument. 
These total frequeney counts were then COmpared with 
. ' 
the total number ·of possible frequencies.::.for each value, 
~ . . 
and percentages for the .. indi.vidual cat.egories were computed. 
·For example, Value V was fou.nd checked a total of '75 times. 
However; if every s:ub-category had been marked for all the 
books, there would have been a possible hypothetical maxlmum · 
of 88. Using these two amounts, 75/88, the calculation was 
made which revealed that 85% of.the possible frequencies had 
been marked. Each of the values was treated in this de-
scribed manner to. determin(~ percentages of frequency counts. 
The investigator, by tabulating the total number of 
.books in which a specific value was present, was.also able 
to determine the number of books in which a particular value 
was not Judged present at all. Thus he discovered that some 
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values were not found presEmt in several of the books. The 
number of books in which specific values were not present 
ranged from 0 to 27. Only one value, Value IX, Loyalty, 
was found present in every book examined and analyzed. How• 
ever, in contrast, Value XlV, Sexual Morality, was not found 
present in twenty-seven of the explored books. 
Analysis of Table II: Frecillency Counts 
The researcher compiledthe gathered data and tallied 
them to find frequency counts of the individual values. Ta• 
ble II shows the frequency counts arranged in rank order ac• 
cording to the percentages given for each value. Data reveals 
that two of the values, Value V and VC!lue XIII, Good Manners 
and Self-Reliance, each rec:eived a rank of 1. 5 with 85% of 
. the total possible frequenc~y count checked. However, Value 
. V was not judged present in five books, whereas Value XIII 
· was found missing from only ~ of the books. 
Value VII, Initiative and Achievement, and Value XII, 
Responsibility to Family, ranked next highest with a place-
ment of 81% of the total possible frequencies. The three 
values ranking-lowest in frequency-count percentages. ,were: 
(1) Value I--Civic and Community Responsibility--with a rank 
of 13.5, (2) Value X--Sanctit;y of Marriage--with a like rank 
o£.13.5, and (3) Value XIV--Sexual Morality--which received 
a rank of 15.0. These low··ranking three values were, also 
TALBE II 
FREQUENCY COUNTS OF THE FIFTEEN CRITERION VALUES AS JUDGED PRESENT IN THE NE~JBERY BOOKS 
(The total frequency count of each value is shm·m in comp2rison 'tvith possible maximum 
count. Computed percentages are bases for ranking of the values, c:md the total number of 
books in which specific values are not judged present is also shmm in the tabulated data). 
P.J\NK VALUE . TOTAL FREQUENCY POSSIBLE FREQUENCY PERCENTAGE NOT PRESENT 
1.5 v 75 .. 88 85% 5 -
1.5 XIII . 187 220 85% 1 
3.5 VII 143 176 81% 1 
3.5 XII 142 176 81% l} 
5.0 II 106 132 80% 4 
6.0 IX 138 176 78% 0 
7.0 XV 162 220 - 74% 3 
8.0 III 122 176 62% 4 -9.0 XI 17,9 308 58% 3 . 
10.0 VIII 101 -· 176 ' 57% 10 
11.0 VI 99 176 56% 9 
12.0 IV -94 176 ,53% 8 
13.5 I 61 132 46% 14 
13.5 X 61 132 46% 19 
15.0 XIV 39 220 30% 27 
/ 
{Data used in this table were compiled from the designed instrument and the formula for 





found in less of the booke: examined: Value I was found in 
only thirty of the books) Value X was found,in only twenty-
four books, and Value XIV was present in only seventeen of 
the selected list. The percentage of possible•frequencies 
'·' 
for these last three values was also very low: 46%, 46%, 
and 30% respectively, as shown inTable II, Column 3. 
II. JUDGED INTENSITY OF TREATMENT OF CRITERION VALUES 
Using the fr~quency counts made with the assigned in• 
tensity ratings for each value, the investigator was able 
to compute means for. each of the fifteen values in each of 
the. forty-four books. For caxample, in Van Loon's book, ~ 
Story.£! Mankind, the frequency for Value I was three (3). 
The intensity rates for sub .. categories !.• _2, and.£ were 
three (3), two (2), and ~Q (2) respectively. The total of 
thea~ was seven (7). · Divid:tng this total intensity figure 
by the frequency count·-~~m divided by three--gave an in-. 
tensity mean of 2.33 for Value I in that particular book. 
Using this same procedure, the researcher found the ineans 
for each value in the individual books analyzed. 
These individual book value intensity means were then 
comb:J.ned to fin4 a grand mean for each of the fifteen cr·i-
terion values. Finally, a total grand mean was computed by 
combining the means for ea·ch of the forty-four books. The 
grand mean for each book had been computed by totalling : :;-.:.~. 
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and figuring a mean from the fifteen value means of each of 
the forty-four books. The entire selected list of the New-
bery Award books was then arranged in rank order based on a 
judged value intensity mean for each book. 
' 
Analysis of Table III: Value Intensity of Newbery Books 
' 
An examination of the data included in Table III re-
veals the rank order of the books arranged from the highest 
intensity of treatment of the American middle-class moral 
and ethical values judged present in the selected list of 
books explored. These intensity means are computed from 
the rating scale: .!. to .2,, which was described previously. 
Therefore, the book receiving rank 1.0, Meigs, Invincible · 
Louisa,· had an intensity mean of 2. 50. In this book, 
all of the fifteen criterion values received a mean rating 
indicating that these values vJere either ''frequently dealt. 
with" or "sometimes dealt with."· 
By examining Table III, it can be seen that the 
remaining forty-three books received a judged intensity of 
value treatment which steadily decreased. 'In other words, 
the top seven books of the selected list ranged from "fre-
quent treatment" down to a "sometimes treatment" of the 
criterion values. 
The next twenty-six books in order of ranked value 
intensity, (3.05 to 3.94), received a rating of sometimes 
TABLE Ill 71 
~EWBERY BOOKS ARRANGED IN RANK ORDER ACCORDING TO TOTAL 
JUDGED VALUE CONTENT 
(The value intensity· shown i.s the total m~an score per book). 
( 
RANK INTENSITY TITLE ' ... :YEAR 
1.0 2.50 INVINCIBLE LOUISA 1934 
~2.5~ ~2.54~ CAH.R.Y ON, MR. BOWDlTCH 1956 2.5 2.54 WITCH OF BLACKBIRD POND ' 1959 
. 4.0 2.59 Ril!'l.ES FOR WATIE 1958 
5.0 2.69 AMOS FORTUNE, FREE MAN· 1951 . 
6.0 2.78 JOHNNY TREMAIN '1944 
7.0 > ~ ' 2.99 THg BRONZE BOW . 1962 
8.0 3.05 YOUNG FU OF THE UPPER YANGTZE 1933 
9.0 3.07 •rtm STORY OF MANKIND. 1922 
10.0 . 3.13 TID~ WHEEL ON THE SCHOOL . · 1955 
11.0 3.17 ADAM OF THE ROAD 1943 
12.0. 3.18 TID~ TRUMPETER OF KRAKOW 1929 
13.0 3.19. DOBRY 1935 
14.0 ,·. 3.22 STHAWBERRY GIRL 1946, 
15.0 . 3.23 DANIEL BOONE 1940 
16.0 3.28 .· WA~fE'.RLESS MOUNTAIN 1932 
17.0 3.37 MIRACLES ON MAPLE HILL 1957 
18.0 3··.40 ROLLER SKATES 1937 
19.0 3.48 ·· ONJ.ON JOHN 1960 
20.0 3.50 HDC'l'Y, HER . FIRST 100 YEARS 1930 
21.0 3.54 THE DOOR. IN THE WALL 1950 
~23.0~ ~3.56~ VOYAGES OF DR. DOLITTLE 1923 .  3.56 . TALES FROM SILVER LANDS 1925 
23.0 3.56 A HRINKLE IN TIME 1963 
25.0 3.60 SHim OF THE SEA 1926 
26.0 3.61 GAY-NECK, STORY OF A PIGEON 1928 
27.0 3.72 SECRET OF THE ANDEs· 1953 
28.0 3.74 GINGER PYE 1952 
29.0 3.79 \.JHX'I'E STAG 1938 
~30.5~ ~3 .81~ RABBIT HILL 1945 . 30.5 3.81 TWHNTY-ONE BALLOONS 1948 
32.0 3.88 SH/~DOW OF A BULL . 1965 
33.0 3.94 CAI>DIE WOODLAWN 1936 
34.0 '4.01 AND NOW MIGUEL · 1954 
'35.0 4.03 THINBLE SUMMER . 1939 
36.0 4.04 KINC: OF THE WIND 1949 
37.0 4.05 CALI. lT COURAGE. 1941 
38.0 . 4.06 THE: CAT WHO WENT TO HEAVEN 1931 
39~0 4.15 MATCHLOCK GUN 1942 
40.0 4.19 DA:RK FRIGATE 1924 
41.0 4.23 IS:LAND OF THE BLUE DOLPHINS 1961 
42.0 4.28 SMOKY, THE COW HORSE 1927 
43.0 4.39 MISS HICKORY . 1947 
. 44:Q 4.48 . I'I'' S LIKE THIS, CAT 1964 
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down to a. seldom treatment. The eleven lowest ranking books 
which received intensity ratings .from 4.01 down to 4.48, 
were ranked from thirty-fourth to forty-fourth. This would 
indicate that the criterion values received de'creasing in-
tensity o£ treatment which covered a range of ~rom seldom 
dealt with down to an almost never dealt with rating. 
Three sets of tic~d ranks can be noted from the data 
'in Table III. These books are shown in brackets on the 
table and are: 
1. Carry~, Mr. Bowditch and Witch of Blackbird Pond. 
Both books were ranked 2.5 and received a total 
mean score of 2.54 for all fifteen values. 
2. Voyages of .Q!.. Dolittle, Tales From Silver Lands, 
and A \vrinkle in Time. Each of these three books - -
was ranked 23.0 with a total value mean o£ 3.56. 
They were published in 1923, 1925, and 1963 re-
spectively. 
3. Rabbit Hill and Twenty-One Ba.lloons. These two 
Newbery winners, published in 19L~5 and 1948, both 
received a total value intensity mean of 3.81 which 
ranked them at 30.5. 
Profiles of Values Judged Present in Each Newbery Book. 
In order to give a clear picture of the intensity of 
value treatment in each of the forty-four books. studied, the 
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researcher arranged the data from each book according to 
value number .. and intensity z~eans from I to XV'. These data 
.are shown in Table IV, which also gives tha grand mean com-
puted for each of the forty··four books ana:lyzed. These pro-
files are numbered from 1 to 44 according to the dates of 
publication •.. In other wordB, Van Loon's, !!!! Story .2£ ~-
kind, published in 1922, is listed as first or !2· 1· The 
second listed is Lofting's, The Voyages '.2! ~· Dolittle, 
published in 1923, and showi1' as !2• l· The books follow in 
consecutive order down to Woj ciechowska.' s,. Shadow .2! !. !U!!l, 
the most recent selection, ·published in 1964, and numbered 
as 44. -
No particular a,~alysis of these profiles was given 
inasmuch as they were intended to show that although the 
grand mean for the book may be indicative of a weak treat-
ment of total value·content, there may be particular values 
' . 
which received strong rath'lgs. Fox; e,xarqple in !2· 1, ~ , .. ' ' 
Story .2£ Mankind, the grand mea~ was 3.07 which means that.· 
on. the.: average, the criter:Lcm values received a sometimes 
dealt liill rating. Howeve:c, Values I, VII, IX~ Xl·;: and·.xv 
'· '. . ~· .~ .,,_: . 
received a rating of 2.25 or higher. In fact, Value XI was 
rated 1. 72 •. This means that these five values were frequent-
ly. dealt with in this book, while Values II and. VI were sel• 
dom dealt with; and Values X and XIV were never dealt with. 
Hence, Table IV differentiates between value intensities for 
TABLE 1\f 
A PROFILE SHOWING THE 15 MORAL AND ETHICAL VALUES AS JUDGED PRESENT IN EACH NEWBERY BOOK 
(Intensity means shown in this table were computed from data measured and tabulated by us-
ing the designed instrument for analyzing each of the 44 John Newbery Medal winning books}. 
1. Van Loon,· ~ Story of Mankind. (Grand Mean for this book: 3.07). 
I II III IV . v VI VII VIII IX X XI XII XIII XIV XV 
2.33 4.33 3.00 1.75 3.00 4.00 2.00 3.00 . 2.25 5.00 1.72 4.25 2.60 5.00 1.80 
2. Lofting, ~ Voyages of ~· Dolittle. (Grand Mean for this book: 3.56}". 
I II III IV v VI VTT UTTT TY .x XI XII XIII VT1:7 XV . -- . _. __ -· ALV 
.3.00 4.00 3.40 3.60 3.00 4.60 2.50 3.25 2.25 4.05 4.75 4.00 2.60 5.00 3.40 
.·· 
3. Hawes, Dark Frigate. (Grand Mean for this book: 4.19). 
I II III IV v . VI VII VIII IX X XI XII XIII XIV XV 
5.00 3.66 4.00 4.25 3.50 4.25 4.25 3.60 4.25 5.00 3.85 5.09 3.20 5.00 4.00 
-
4. Finger, Tales from Silver Lands. (Grand Mean for this book: 3.56}. 
. . 
I II III IV v VI VII VIII IX X XI XIi XIII XIV XV 
3.33 3.00 4.25 3.50 3.00 4.00 3.00 3.50 2.75 3.50 5.00 3.00 2.80 5.00 3.80 
>~ 
TABLE IV (continued) 
5. Chrisman, Shen of~~· (Grand Mean for this book: · 3.60). 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
3.00 3.00 5.00 3.50 2.50 3.50 2.75 4.00 3.00 4.00 5.00 3.50 3.00 5.00 3.20 
6. James, Smoky, the ££.!! Horse. (Grand Mean for this book: 4.28). 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
-
5.00 5.00 4.00 3.50 5.00 5.00 3.00 5.00 3.25 5.00 4.70 3.50 3.40 5.00 3.80 
7. Mukerjij Gay-Neck. (Grand ~~an for this book: ~ 1!\1\ ., . __ ,. 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
3.66 3.33 3.80 4.25 4.00 3.75 2.50 5.00 
', .. 
3.25 2.43 2.50 3.75 2.00 5.00 5.00 
8 •. Kelly, Trumpeter of Krakow. (Grand Mean for . this book: 3.18) •. 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
-· 
2.00 3.00 . 3.00 3.75 3.00 3.50 2~50 4.25 2.00 3.66 3.57 2.75 2.40 5.00 3.40 
9. Field, Hitty, ~ First Hundred Years. (Grand Mean for this book: 3.50). 
I II III IV v · VI VII VIII IX X XI XII XIII XIV XV 
5.00 2.33 3.60 4.75 2.50 3.50 3.25 3.50 3.00 3.66 3.00 3.00 3 .• 40 5.00 3 .. 00 
- "" 
TJI..BLE IV (continued) 
10. Coatsworth, The Cat Who Went to Heaven. (Grand Mean for this book: 4.06) ---- -
I II ·III IV v VI VII VIII IX X XI XII XIII XIV XV 
4.00 2.66 5.00 4.75 2.00 4.25 5.00 4.25 3.00 5.00 4.15 5.00 4.25 4.00 3.60 
11. Armer, Waterless Mountain. (Grand Mean for this book: 3.28). 
I II III IV .V VI VII VIII IX X XI XII XIII XIV XV 
. 2.33 3.00 4.00 4.50 3.00 4.00 3.50 3.50 3.00 3.00 3.28 2.50 2.80 4.25 2.60 
12. Lewis, Young Fu of the Upper Yangtze. (Grand Hean for this book: 3.05). 
T TT TTT TTT n TTT TTTT TTTTT TV v V'T V'TT VTTT VTT'I VTT ... ...... ... ........ ...... " ...... V.I..&. w.a..z...a. .L.A ~ .n..L. ~.L..Z.. ~.L..Z...Z.. ~.LV ~'V 
5.00 3.00 2.40 4.00 2.00 2.25 1.00 2.75 .. 4.00 5.00 3.57 1.75 2.00 5.00 2.00 
13. Meigs, Invincible Louisa. (Grand ¥~an for this book: 2.50). 
I II III IV v VI. VII VIII IX X XI XII XIII XIV XV 
3.00 3.00 1.75 2.50 3.00 3.25 . 2.25 2.25 2.00 2.00 2.28 1.75 2.80 4.00 1.66. 
14. Shannon, Dobry. (Grand Mean for this book: 3.19). 
I II Ill IV v VI VII VIII IX X XI XII XIII XIV XV 
:·; 
' 
3.66 2.33 3.00 . 3.25 3.00 5.00 2.50 5.00 3.00 5.00 2.86 1.50 2.60 3.00 2.12 
N 
~ 
T~LE IV {continued) 
15. Brink, Caddie Woodlawn. (Grand Mean for this book: 3. 94). 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
3.66 2.33 3.75 3.50 2.00 4.20 2.75 2.50 2.50 2.66 3.85 1.25 2.40 4.50 2.33 
16. Sawyer, Roller Skates. (Grand Mean for this book: 3.40). 
. ' 
' I 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
5.00 2.33 3.50 4.25 2.00 2.75 3.00 2.25 2.75 5.00 3.57 4.25 2~·80 4.75 2.80 
17. Seredy, White Stag. (Grand Mean for this book: 3.79) .. 
I II Ill IV v VI VII VIII IX X XI XII XIII XIV XV . 
4.00 5~00 .. 4. 25 3.25 5.00 5.00 2.00 . 3.50 ·2.25 3.00 3.00 3.00 3.60 5.00 5.00 
18. Enright, Thimble Summer. (Grand Mean for this book: 4.03). 
. I 
.. 
I II III IV v VI VII VIII IX X . XI XII XIII. XIV XV 
5.00 2.33 4.75 4.00 3.00 4.75 3.75 4.00 4.50_ 4.33 4.80 2.50 5~00 5.00 2.66 
19. Daugherty, Daniel Boone. (Grand Mean for this book: 3.23). 
.I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
3.00 4.30 3.80 3.25 3.50 3.75 1.75 4.00 2.75 2.00 3.70" 2.75 1.80 4.50 3.60 
;:I 
TABLE IV. {continued) 
20. Sperry, Call It Courage. {Grand Mean for this book: 4.05). -
I II III- IV v VI VII VIII IX X XI XII XIII XIV XV 
4.00 5.00 5.00 4.00 5.00 5.00 2.75 5.00 3.00 5.00 . 3.57 3.25 2.40 5.00 2.80 
21. Edmonds, Matchlock Gun. {Grand Mean for this book: 4.15) 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
3.60 4.30 4.40 5.00 4.00 5.00 3.50 5.00 4.00 4.00 4.85. 2.50 2.80 5.00 4.30 
22. Gray, Adam of the Road. (Grand Mean for this book: 3.17). 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV-
3.33 2.66 2.80 3.75 2.50 3.50 2.75 3.75 c2.50 3.75 2.71 2.75 2.80 5.00 3.12 
23. Forbes, Jolu"'llly Tremain·. (Grand Mean for this book: 2. 78). 
I II III IV. v VI VII VIII IX X XI XII XIII XIv· XV 
2.00 2.33 3.86- 2.80 3.00. 3.20 2.50 3.40 1.50 3.66 2.71 2.50 2.00 3.50 2.80 
24. Lawson, Rabbit~~ Hill. (Grand Mean for this book: 3.81). 
I II III IV v VI· VII VIII ·IX X XI XII XIII XIV XV 
4.30 3.30 4.00 4.50 1.00 4.75 4.50 3.50 4.25 4.00 4.75 2.00 4.00 5.00 3.30 
~~-~ ......., 
CD 
TABLE IV (continued). 
25. Lenski, Strawberry Q!!l. (Grand Mean for this book: 3. 22). 
I II III - IV v VI VII VIII IX· X XI. XII XIII IXV XV 
5.00 2.30 2.75 5.00 2.00 4.25 3.75 .3:·25 
·. 
3.00 3.00 3.00 1.75 3~20 ·4.50 1.60 
26. Bailey, Miss Hickory. (Grand Mean for this book: 4.39). 
I II III IV v VI VII VIII· IX X XI XII XIII XIV XV 
5.00 3.00 4.75 5.00 2.50 5.00 4~oo·~ 4.50 4.50 5.00 4.57 5.00 4.40 5.00 3.66 
-
27. DuBois, Twenty-One Balloons. (Grand Mean for this book: 3.81). 
I II Ill IV v VI VII VIII IX X Xi XII XIII XIV XV 
. 
2.33 2.66 4.50 5.00 3.00 5.00 2.75 3.50 3.25 . 5.00 4.86 3.25 3.60 5.00 3.40 
' . I 
28. Henry, King £f. the Wind. (Grand Mean for this book: 4.04) .. 
I II III IV v VI VII VIII .. IX X XI XII XIII·· XIV XV 
5.00 3.00 5.00 5.00 2.50 5.00 2.50 4.00 2.50 5.00 4.28 5.00 . 2.80 5.00- 4.00 
29. DeAngelli, ~ ,!n the Wall. (Grand Mean for this book: 3. 54). 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
3.30 3.60 3.00 4.25 2.-:50 5.00 3.00 3.50 2.75 5.00 2.60 3.25 3.20 5.00 3.20 
"".J 
~ 
TABLE IV (continued) 
30. Yates, Amos Fortune, Free Man. (Grand Mean for this book: 2. 69). 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
3.33 2.66 2.75 2.25 2.00 2.75 2.50 5.00 2.50 2.33 2.00 2.25 2.40 4.00 1.60 
31. Estes, Ginger Pye. (Grand Mean for this book: 3.74). 
I II III IV v VI VII VIII IX X ·XI XII XIII XIV XV 
4.33 4.33 4.25 4.25 3.00 4.00 3.50 4.50 3.00 3.33 3.42 2.25 3.40 5.00 3.60 
32. Clark, Secret of the Andes. (Grand Mean for this book: 3. 72). 
I II III IV .V VI VII VIII IX X XI XII XIII XIV XV 
' 4.00 4.00 4.25 4.00 4.00 3.60 3.50 2.00 2.25. 5.00 .3:14 3.50 3.50 5.00 4.00 . I 
33. Krumgold, And_Now Miguel. (Grand Mean for this book: 4.01). 
I II III IV v_ VI VII VIII IX X XI XII XIII XIV XV 
4.66 3.66 -_ 3. 00 5.00 5.00 4.00 3.50 5.00 3.75 .5.00 3.28 2.50 3.00 5.00 3.80 
34. DeJong, ~ Wheel .2!! the School. (Grand Mean for this book: 3.13)" 
I II III _IV v VI VII VIII IX X XI XII XIII XIV XV 
3.00 2.66 3.75 4.50 3.00 3.25 2.00 2.25 3.00 3.33 4.00 2.25 2.00 4.00 4.00 
05 
d 
TABLE IV (continued) 
35. Latham, Carry Q!! ~·- Bowditch. (Grand Mean for this book: 2.54). 
I II III IV v VI VII VIII IX X XI XII -XIII XIV XV 
5.00 3.33 1.60 2.60 2.00 3.00 1.25 2 .. 25 2.25 2.33 3.43 -2.50 1.00 3.50 2.00 
36. Sorenson, Miracles on Maple Hill. (Grand Mean for this book: 3. 37). 
-
XV I II III IV v VI VII VIII IX X XI XII XIII- XIV 
4.30 3.00 3.25 4.50 2.50 3.40 3.25 2.75 3.25 3.30 4.30 2.25 3.20 5.00 2.30 
37. Keith, Rifles for Watie. (Grand Mean for this book: 2. 59). 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV . 
4.00 2.00 3.25 3.00 1.50 2.25 2.50 3.00 -1.50 2.50 3.28 1.75 2.70 3.50 2.60 
38. Speare, The 1-J'itch of Blackbird Pond. (Grand Mean for this book: 2.54). 
I II III IV v VI VII VIII IX X _XI XII XIII- XIV XV 
3.66" 1.66 2.75 2.75 2.00 2.50 2.75 2.75 2~00 2.25 3.00 1.75 3.00 2.75 2.60 
39. Krumgold, Onion John. (Grand Mean for this book: 3.48)-. 
I II III IV v VI VII VIII IX X XI XII XIII XIV XV 
2.33 3.66 2.75 4.00 3.00 3.40- 4.00 3.00 3.00 4.33 4.28 2.50 3.00 5.00 3.20 
(X) 
..... 
T.ABLE IV (continued) 
40. O'Dell, Island of the Blue Dolphins. (Grand Mean for this book: 4. 23). 
I II Ill IV v VI VII VIII IX X XI XII XIII XIV- XV 
4.33 3.66 5.00 5.00 5.00 5.00 3.50 5.00 3.50 5.00 5.00 3.50 2.40 5.00 2.63 
41. Speare, The Bronze ~· - (Grand Mean for this book: 2. 99). 
I II III IV v VI . VII VIII IX X XI XII XIII XIV XV 
2.66 3.00 3.00 3.20 2.00 3.50 2.50 4.25 1.50 5 .. 00 2.57 2.50 3.00 3.50 2.80 
/.? T 1~nn-1.o A ~~;n~lo ;n T;mo (Grand Mean for this book: 3. 56). -.--. ... -·--c .. ._.' :,;. ··- -···--- ..:;;.:::. ----· 
I II III IV .v VI VII VIII IX X XI XII XIII XIV XV 
5.00 3.60 2.40 3.25 2.00 4.20 3.00 4.00 3.00 3.60 3.75 2.40 3.40 4.75 5.00 
43. Neville, It's Like This, f!S. (Grand ·Mean for this book: 4.48). 
I II III ·IV · v VI VII VIII IX - X XI XII XIII IXV XV 
5.00 5.00 3.25 5.00 3.00 4.25 5.00 4.50 4.50 5.00 . 4.85 4.00 4.40 4.80 4.60 
44. Wojciechowska, Shadow of ~ Bull. (Grand Mean for this book: 3.88). 
-. 
I II Ill IV v VI VII VIII IX X XI XII XIII XIV XV 




eaqh individual category \l.S·ed. These last four values ex• 
amined, for example, recei.v,ed a rated intensity of 4.00 and 
. . 
4.25 (this value is seldom dealt;with).:.;J and 5.00 and 5.00 
(this value is never dealt . .". 1Vlith) respectively. Thus, any 
of the books explored has a distinctive profile, value for 
value. 
Analysis of Table V: Comp11ted Grand Means for Each Value 
'After completing the computation of means for each 
of the criterion values found present in each book accord-
ing to the assessed intensity of treatment, the investigator 
then combined the means for each individual value, and de• · 
termined a grand mean for each. Table V, based on the com• 
puted data, shows the. fift.e,en values arranged in rank order 
according to the rated inte·nsity means. These range in in-
tensity of treatment from a score of 2.93 to 4.61. This 
means that the top-ranking four values were all sometimes 
dealt~ on,the average in all forty-four books. They re-
ceived intensity means of 2.93 down to 2.98. Since all four 
I . 
scores are nearly equal tc• 3. 00, the values were only some-
times treated. These four values with their rank are: (1.5) · 
Loyalty and Good Manners, (3.0) Responsibility to Family, and 
(4.0) Self~Reliance. By -v;•ay of contrast,· Values X and XIV, 
Sanctity o~ Marriage and Se:Kual Morality, ranked 14.0 and 
15.0 respectively with a rating of 4.06. and 4.61. This in-
dicates that these values W·ere seldom or almost never dealt 
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~~ABLE V . 
JUDGED VALUE INTgNSI~~y FOUND IN THE NEWBERY BOOKS 
· (Grand means shown fc1r each value in rank order) . 
--
No. Value Rank Intensity 
IX~-----~LOYAtTY 
V) . (GOOD MANNERS 
1.5~-~----r-93. 
1.5 2.93 
XII RESPONSIBILITI~ TO FAMILY 3.0 2.96 
XIII SELF-RELIANCE 4.0 2.98 
VII INITIATIVE & ACHIEVEMENT 5.0 2.99 
XV THRIFT & HARD WORK 6.0 3.20 
II · CLEANLINESS & NEATNESS 7.0 3.29 
III IMPORTANCE OF EDUCATION 8.0 3.59 
. XI RESPONSIBILITY TO CHURCH 9.0 3.66 
VIII JUSTICE & EQUALITY 10.0 3.69 
I COMMUNITY RESPONSIBILIT'l 11.0 3.83 
IV FREEDOM & LIBE:RTY 12.0 3.91 
VI HONESTY IN ALI, THINGS 13.0 3.96 
X SACREDNESS OF MARRIAGE 14.0 .4.06 
XIV SEXUAL MORALI~~y 15.0 4.61 
(Data for this table were c~omputed from the designed instru-
ment which measured the judged intensity of the 15 moral and 
ethical values assessed prc:!sent in the Newbery Award Books) 
with in these selected books. The remaining nine values 
were rated as either being !:ometimes dealt with or seldom 
dealt with in the Newbery Award winners. 
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The researcher has thus far shown the ranking of the 
criterion values according to their frequency counts, and 
according to the intensity of treatment of the values. The 
arranged data were compiled in Table II through Table V. 
Analysis of Table VI: A C12[!lparison of Ranked Positions Com-
puted from Frequency P~.1tages and Intensity Means of the· 
Criterion Values 
In order to compare the ranked positions assigned to 
the fifteen values on the basis of their frequency percent-
ages and their computed intemsity means, the investigator · 
arranged the data in Table VI." It seemed likely that this 
would reveal certain relationships between the two sets of. 
data collected on the same value .. The information under 
the heading," FREQUENCY, was ranked according to the percent-
ages of occurrence from high to low scores; and the data un-
der the he.ading, INTENSITY 1 -is arranged in rank order from 
n1ost to least emphasis.· The! tabulation ma·de it. possible to 
compare the ranked positione; and discover likenesses or dif-
ferences. If certain valui~s were found in the same, or al-
, most the same ranking for both f~equency and intensity, the 
researcher used broken lin,~s to couple the data to show 
TABLE VI 
A COMPARISON OF THE RANKED POSITIONS DETERMINED FOR THE FREQUENCY AND INTENSITY OF 
THE JUDGED PRESENCE OF THE AMERICAN MIDDLE-CLASS MORAL AND E.THICAL VALUES 
. IN 'l'HE. NEWBERY MEDAL WINNING BOOKS 
FREQUENCY - INTENSITY 
. NO. VALUE RANK NO. VALUE RANK 
v GOOD MANNERS 1.5 ---~--~------- v GOOD MANNERS 1.5 
XIII SELF-RELIANCE 1.5 XI LOYALTY 1~5 
XII FA!v!ILY 3.5 -----------~ XII FAMILY 3.0 
VII . INITIATIVE 3.5 XIII SELF-RELIANCE 4.0 
II CLE!-\NLI't\TESS 5.0 VII INITIATIVE . 5.0 
TV T r.'U J\ T 'f''U 6.0 '7T'7 ""·~--,..,.. ..... - ..... ·-- .... __ ...... 6.0 •. a .&....IVJ..£'~.&...1.. AV ~~Lr~ fi~U nfiKU WvK~ 
XV. THRIFT AND HARD HORK 7.0 II CL.EA~lLINESS 7.0 
III ·EDUCATION 8.0 ------------ III EDUCATION 8.0 
XI RELIGION 9.0 ------------- XI RELIGION. 9.0 
VIII JUSTICE AND EQUALITY 10.0 ----------~ VIII JUSTICE AND EQUALITY 10.0 
VI HONESTY 11.0 I CONt1UNITY 11.0 
IV FREEDOH AND LIBERTY 12.0·-~----------- IV FREEDOM AND LIBERTY 12.0 
I COMMUNITY 13.5 VI HONESTY 13.0 
.X MARRIAGE 13.5 -------------- X MARRIAGE 14.0 
XIV SEXUAL MORALITY 15.0 XIV SEXUAL MORALITY 15.0 




the nearness of both ranked position~ for that category. 
Eight of the cri.ter5.on values were found to be in the 
near or identical position~> for both frequency and intensity. 
These coupled values, as shown in Table VI, were discovered 
to be: 
1. Value V, Good Manners, .with a rank of 1.5 for both 
scores. 
2. Value XII, Responuibility to Family, ranking 3.5 and 
3.0 in respective position. 
3. Value III, Import~mce of Education with a rank of 
9.0 in both areas. 
4. Value XI, Respons:f.bility to Church--Religion, with 
a ranked score fm: both of 9. 0. · . 
5. Value VIII, Justiee and Equality, ranking 10.0 for 
both frequency and intensity positions. 
6. Value IV, Freedom and Liberty, with a rank of lZ.O 
for·both scores. 
7. Value X, Sanctity of Marriage, ranking 13.5 and 14.0 
respectively. 
8. Value XIV, Sexual Morality, with a rank of 15.0 for 
both scores. · 
Several· values show~~d a marked difference in their 
ranked positions. Value IX, Loyalty, ranked 6.0 in frequency 
but was placed in position 1.5 in intensity of treatment. 
Anoth~r ~ Value XIII, SeLf-Reliance, was ranked at 1. 5 for 
frequency, but was found in position 4.0 for intensity. It 
is interesting to note that: Value V, Good Manners, received 
the 1.5 ranking in both are~as with these last two values. 
Other categories showed less differences with only a 
sa: 
. 2~0 discrepancy in ranked p1:>sitions. These were: (1) Value 
VII, Initiative and Achiev£!~, ranked 3.5 and 5.0; (2) 
Value II, Cleanness and ~£:tness, with ranks of 5.0 and 7.0; 
(3) Value VI, Honesty in ~ll Things, ranked 11.0 and 13.0; 
and (4) Value I; Responsibility SQ Community, with ranks of 
.13.5 and 11.0. One value, XV, Thrift .ill!£!~~, showed 
a single difference of one position in rank, 7.0 and 6.0. 
From Table VI, data revealed that more than one-half of the 
. criterion values, eight values, received the same or nearly 
the same ranked position from the computed frequency s;cor~s 
and intensity means. 
III.. DATA FROM FIVE-YEAR INTERVALS STUDIED 
One of the stated que!stions of the problem in this 
investigation was: "What variations, .if any, can be mea~­
ured in the presence, frequemcy, and intensity of these· 
values as they have been t'K'E!ated in five-year spans during 
the forty-five year period Htudied?" In order to answer 
this question, it was· nece:sf:ary to compute total value means 
for the books in each five -year;: span. (The last interval, 
1962 to 1965, was for only four years). The grand means for 
each book included in a pa:cticular five-year interval were 
combined, ·and a single mean determined ·for that period of 
time. · Thus, n.ine such single means were computed and arranged 
in rank order according to their j.ntensity scores. Table VII 
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TJiBLE VII 
GRAND MEANS. OF TOTAL V·ALUE INTENSITY. FOR FIVE-YEAR PERIODS 




ARRANGED IN RANK ORDER 
PERIOD 
1932 --·1936 




. 3.5) (19l~2 -- 1946) ~3 43 









1965~ .. -----~----~3.73 
(Data for this table were measured by -the designed instru- . 
ment. They were then tabulated, book by book, in five-year 
periods, and a grarid mean c:c·mputed for each period. · The 
means were then arranged in rank order from greatest to the 
least intensity of treatment of the total fifteen values) 
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shows the compiled data. C()lumn 1 indicates Rank; Column 2, 
·Five-Year Intervals; and Column 3 gives the Intensity Means 
for each of the periods st1Jdied. 
Analysis of Table VII: I~\:£p§ity Means Computed for Five-
Year Intervals of the Peri<~l Covered by ·the Newbery Books 
The data in Table VII reveal that the five years from 
1932 .through 1936, with an intensity mean of 3.19, received 
a position of 1.0. However, the period, thirty years later, 
1962 through1965 .tied for the lowest ranking position of 
8.5 with the period 1927~1931. It is interesting to note 
that this last mentioned· period, in lowest position, was the 
span just prior to the interval ranking highest. However, 
there is a difference of only .54 in the highest and lowest 
interval means: 3.19 and 3.~73 respectively. This indicates 
that during the first five-yE!ar period the criterion values 
were sometimes dealtwith, while during the last interval of 
five years, these same valu~~~: were seldom dealt with. 
Two other five-year BP'ans, 1942-1946 and 1952-1956, 
both had a judged mean of 3~43 which gave them a rank of 3.5. 
This mid-position between 3.00 and 3.50 on the rating scale 
indicates that the fifteen values are. treated midway,between 
sometimes and seldom; or, in other words, they were not often 
present, and were infrequently treated with a strong emphasis, 
as shown in the means for the five-year periods explored. 
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.Graphic Profiles of Criter~~ Values in Five-Year Periods 
The researcher not only determined grand means for 
each of the five-year intervals studied as was just de-
scribed and shown in Table VII; but he also used the data 
available from the designed instrument to compute a mean on 
each individual value for f:Lve-year periods. In order to 
provide· a clear means of interpreting this material, and to 
make it possible to compare and/or contrast the data, he 
drew graphs giving a profile for each value for each of the 
nine intervals investigated. These profiles were used in 
Tables VIII through XXII consecutively. The tables were in-
cluded in the remainder of this chapter as hereinafter de-
scribed and analyzed . 
... 
The fifteen graphs wc;re numbered and arranged in the 
same order as ranked values shown in Table V. The value re-
ceiving the highest intensi1~y of treatment is shown first and 
the others follow in rank m:dcr. In other words, data rel-
ative to Value IX, Loyalty, which ranked 1.5 with a mean in-
tensity of 2.93, were· shown 'in Table VIII. Likewise, Value 
V, Good Manners, which also ranked 1.5 with ~an intensity of 
2.93,. was graphed in five-y(~ar periods in Table IX. Value 
XII, Responsibility to Family, with a rank of 3 and a value 
intensity mean of 2.96, follows in Table X. Following this 
pattern, the investigator .~u~ranged the individual value data 
in order as it decreased ion intensity means. Thus, data for 
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Value XIV, Sexual.Morality, with an intensity mean of 4.61, 
and ranked 15; was shown i:n Table XXII, or last. 
Analysis of Table yncr: !Jv~-Year Period Means f.Qm.-
puted for Value ];!: bg~~!· According to the data shown 
in Table VIII, the Value, :Loyalty, was·treated iri all forty-
five years of the total pe:c:f.od studied. However, at all 
times, it .received only a J~>metimes dealt:~ intensity ra-
ting. The profile indicat,eu that during two five-year per-
iods which are exactly thi:rty years apart, 1927-1931 and 
1957-1961, there was a11 in:rease in intensity. This. in-
creased treatment was not :cadical, but because .of. the almost 
sameness of intensity in all other eras, it is noticeable. 
By comparing this table with Table VII which gave the com-
posite value grand mean fo:c each p~riod, several differences 
of emphases can be noted. :E'or example, 1927-1931 in Table 
VIII (Loyalty), ranked 2.0 withan intensity of 2.75, while 
this same period i~ Table VII (all values) had a rank of 
8.5 (lastplace) with ari intensity of '3.73 for the treatment 
of all fifteen values. LikElWise, the period of 1957-1961 in 
Table VIII ranked first wi1':h a score of 2.65, This same. 
interval shown in Table Vll was ranked second, with an in-
tensity of 3.24. 
The treatment given this value during any single five-
year period was not intensE~ to the point that it could be 






































VALUE IX: LOYALTY -- FIVE-Y&\R PERIOD MEANS OF JUDGED VALUE INTENSITY 
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intervaL, though, it was dealt with more than sometimes. 
At no time, however, was its treatment so weak as to be 
thought of in terms of a seldom dealt ~ rating. 
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Analysis of Table IX: Five-Year Period Means Computed 
for Value V: · QQ.Q.£ Manners. An examination of the profile 
for the Value, Manners, reveals that this particular cri-
terion had three periods of more intense emphasis, and 
three intervals when there was a decline in the authors' 
inclusion of the value in their books. The three high periods 
were: 1932-1936, 1942-1951, and 1957-1961. It should be men-
tioned that the middle interval encompassed two five-year per-
iods--the complete decade from 1942 through 1951. oDuring 
the first two of these "peak" times, the Value, Good Manners, 
was dealt with approximately mid-way between a rating of 
frequent treatment and sometimes treatment. In the highest 
interval, 1957-1961, the value was assessed to have been 
dealt with slightly more than frequently. It was only dur-
ing the five-year interval, 1937-1941 that a low score of 
3.70 was computed from data. This score would indicate that 
' 
during this interval, the emphasis on'manners was only sel• 
dom. Actually, with a grand mean of 2.93 for the specific 
value, Manners, the intensity treatment was only slightly 
above the sometimes level. Further, it can be noted that 
the current period, beginning in 1962, shows a decrease in 







































VALUE V: GOOD MANNERS --- FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
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A comparison of this table with ~he composite table, 
Table VII, vJhich gave the grand means for all fifteen values 
computed in five-year spans, reveals that the three highest 
period~ of intensity for the single Value, Good Manners, as 
analyzed in Table IX, are also the three highest intervals 
shown for all values. In other words, the periods, 1932~1936, 
19l!-2-19l}6, and 1957-1961 were the three eras when all fifteen 
criteria were emphasized most; and during these same three 
periods, Value V, Manners, received its strongest treatment. 
However, there was a considerably much more intense emphasis 
on Value V which received ratings of 2.60, 2.50, and 1.80 
respectively for the three intervals than was given to the 
total value treatment during the same periods. These total 
rating scores were 3.19, 3.43.~ and 3.24. for the correspond-
ing years. 
~~alysis of Table X: Five-Year Period Means Computed 
for Y.~l..t.l~ XII: ~e.sQ.onsibilitx !Q. Family. Data from Table X 
reveal that the first five-year interval, 1922-1926, was a 
time when the value relative to the family was seldom dealt · 
with. The mean score for this half-decade was 3.95. However, 
in the next t'tvo intervals, the curve rose sharply, and in 
the span) 1932~1936, the authors dealt with this value more 
than fre£UC~tly in the five books chosen as Newbery Medal win-
ners. T'toJO other periods, 1942-1946 and 1957-1961, follow the 



































VALUE XII: RESPONSIBILITY TO FAMILY--FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
'22-26 '27-31 '32-36 '37-41 '42-46 '47-51· '52-56 '57-61 '62-65 
1.50 
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shown in·Table VII. The three periods when there was a 
stronger emphasis on Value II, Family, received intensity 
scores of 1.73, 2.30, and 2,35. These means suggest that 
the value was given freg~ and rather intensive emphasis 
during these three intervals. 
There were also three periods when this.value was, 
li'I<ewise, given a much weaker intensity score:. (1) 1922-
·1926, already mentioned; (2) 1937-1941, with a mean of 
3.25 which shows that the value received a less than some--
~t:i.nt~ assessed rating; and (3) 1947 ... 1951, scoring 3. 75 
and indicating a seldom dealt ~ rating. 
The data from Table X for the current interval, 1962-
1965, show that there has been a noticeable decline in em-
phasis for the Va~ue, Family Responsibility. This drop 
has, during these past f0ur years, gone from a score of 
2.39 to 3.22. This indicates that the value was sometimes 
dealt with in 1957 ... 1961, but only seldom.dealt with since 
that time. 
Analysis of Table XI: Five-Year Period Means Com-
Euted for Value XIII: Self-Reliance. The profile for this 
fourth-ranking value reveals that there. has been an almost 
continual diversity, of e~phasis during the forty-four years 
covered by the study. T~ere were two periods, 1932•1936. and 
1952-1956, when there was a somewhat sharp upswing with an 
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TABLE XI 
VALUE XIII: SELF-RELIANCE -- FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
'22-26 '27-31 '32-36 '37-41 '42-46 '47-51 '52-56 '57-61 '62-65 
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During t'f?.ese two spans, the intensity-of treatment rose to · 
a position almost mid-way between the sometimes and freguent 
ratings. However, for the past decade, periods 1952-1956 arid 
1962-1965, the intensity of treatment on the criterion, Self· 
Reliance, has decreased from a score of 2.58 to 3.65. These 
data reveal that during these intervals,. this value dropped 
from a sometimes dealt ~ rating to that of seldom dealt 
with. 
The Value, Self-Reliance received its most intensive 
emphasis during the five years from 1932 to 1936. It was 
twenty years later, Table XI shows, before an almost c'om-
parable pcore was again attained. 
Analysis of Table !ll,: · Five-Year Period Means ·£2m-, 
pttte.cl for. Value Y1ll. Initiative ~ Achievement. The pro• 
file shown in Table XII shows two eras when there was an 
increased intensity score for this value. These two in-
tervals were 1932-1936 and 1952-1956. These two periods 
were just twenty years apart. Since 1956, the emphasis 
given to Initiative and Achievement has decreased from 
2.58 to 3.65 a difference of 1.07 points •. Three periods 
in which there was a weak intensity score for this value 
were: (1) 1927-1931, rated 3.25--less than sometimes; 
(2) 1942-1946, rated as 3.40--mid-way between sometimes 
and seldom dealt with; and (3) 1962-1965 with the lowest 
score of 3.50. This score is mid-way between sometimes and 
TABLE XII 
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The grand mean score of 2.99 for the value ~hows that 
it was only rated as sometimes dealt ~ during the entire 
forty-four y?ars of the Newbery Medal award winning books. 
Only one interval during this time had a rating as high as 
2.40. This was during. 1932-1936, and indicates that for 
these five years? the chosen books dealt with this value 
almost at the level of frequently. Since 1956, the authors 
have shown a decrease in their emphasis of this value as 
indicated by the data from Table XII. 
Analysis of Table XIII: Five-Year Period Means Com-.;;..;;:;..;..;;;_..:;;.=;;...;;..=,.:;:.;:;..;;;.;;.;;;,;;:;.;;;..=-
puted for Value ~: Thrift and Hard Work. Data. compiled 
in Table XIII reveal that during the two periods, 1932-1936 
and 1957-1961, there was a higher intensity of treatment 
for the Value, Thrift and Hard Work. The respective scores 
for these times were 2.14 and 2.67 respectively. These in• 
tensity means suggest that during 1932-1936 this value was 
dealt with almost frequently and somewhat less intensely in 
the years, 1957-1961. 
In the other seven intervals, however, there was a 
rather weak empha'sis on this value as shown by the scores 
ranging from. 3.02 (sometimes dealt with), down to 4.05 which 
indicates a level of being slightly less than a seldom dealt 
with rating. The last score was for 1962-1965, and shows a. 






























:::1 ...., ..._, 
TABLE XIII 
VALUE XV: THRIFT AND HARD WORK -- FIVE-YEP.R PERIOD MEANS OF JUDGED VALUE INTENSITY 
-- -------
'22-26 '27-31 '32-36 1 37-41 '42-46 '47-51 '52-56 '57-61 '62~65 




2.50 I \ 
2.75 I \ ~' 
3.00 I \ / \ 
3.25 I \ / '--------..., ' / \ 
3.50 ~ I 'V ~ / \ 
3.75 ~ v \ 





3.32 3. 76 . 2.14 3.37 3.02 3.17 3.48 2.67 4.05 





A.nal:zsis of Table lliY..;_ Five-Year Period Means f.Qm· 
puted for Value II: Cleanliness·~ Neatness. Value II, 
dealing with cleanness and neatness, had a computed grand 
mean of 3.29. This suggests that in the entire list of the 
selected books, the value was emphasized on an average'of 
less than sometimes. The data gathered relativ~ to this 
value reveal that there were four five-year periods, how-
ever, when this criterion was given a rating slightly more 
than at the sometimes dealt with level. These four spans 
were: 
1 .. 1932-1936 with the highest intensity rating for 
this value for the entire.forty-four years of the 
study. (The score was 2. 75) .• 
2. 1942-1946, which received a mean score·of 2.99. 
3. 1947-1951, almost identical to the previous fiv.e• 
year interval and receiving an intensity rating of 
2.98. 
4. 1957-1961, the second highest peak period. The 
mean intensity score for this era was 2.79. 
The two periods coming between the higher levels of 
intensity, 1937-1941 and 1952-1956, both took noticeable 
drops from the aver§ge intensity levels. This fact would 
suggest that in these two periods,· the books analyzed gave 
a weak emphasis to the Value, Cleanness and Neatness. The 




































VALUE II: CLEANLINESS AND NEATNESS--FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
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3.19 an~ 3.59, which specifies that the authors from 1937 
through 1941 and those from 1952 through 1956 dealt with 
this criterion only at an intensity level slightly above 
that of seldom dealt with. 
The data from Table XIV, further show a decrease of 
emphasis on Cleanliness and Neatness during the current per-
iod, 1962-1965. There is a difference of 1.19 points be-
tween the last two intervals (.beginning in 1957 and 1962 
respectively. This indicates that the last four Newbery 
Medal winners have dealt with the criterion only at an 
intensity level of seldom. 
Analysis of Table XV: Five-Year Period Means f.Qm-
puted for Value III: Importance of Education. The data 
used in Table XV reveal that there were four intervals dur-
ing which the emphasis of Education was nearly down to 
and even below the score of 4.00 or seldom dealt with. 
The four periods with their scores were: 
1. 1922-1926 with a mean score of 3.93, just .07 
above b'" 00. 
2. 1927-1931, which had a rated intensity mean of 
3.88. 
3. 1937-1941, with a mean intepsity score of 4.26, 
the five-year period giving the least attention 
to Value III. 





































VALUE III: IMPORTANCE OF EDUCATION--FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
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The two intervals when Education was given the most atten-
tion by Newbery Books were: (1) 1932-1936 ~coring 2.98, and 
(2) 1962-1965 with slightly stronger emphasis as shown by 
the mean score of 2.81. The data show that from l95I up 
through the year 1965 there was a steady increase in the 
treatment of the Value, Education. This is a fi,fteen year 
span ranging from a low score of 4.00 up to an intensity of 
2.81, or a difference of 1.19 points on the rating scale. 
The data indicates that from a level of seldom dealt>with 
the emphasis was strengthened to above being dealt with 
more than sometimes. 
Analysis of Table XVI: Five-Year Period Means Com-
puted for Value XI: Responsibility .!:£ Church--Religion. 
This va-lue, Religion, was given a scot.e .. 6f 3. 66 for its to-
tal treatment in the Newbery Books, and ranked ninth in com-
parison with the other fourteen values. The intensity mean 
indicates that a rather weak emphasis was given to this top-
ic by the authors. In fact, the highest rating awarded to 
Religion was revealed by the data to have occurred in the 
period, 1932-1936. The intensity mean for that era was 3.25 
suggesting that the value was less than sometimes dealt ~· 
All of the other intervals except 1952-1956 were as-
signed a mean score which marked them as having only a 
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as low as 4.08. The curve in Table XV reveals that during 
the current span, 1962-1965, there has been an increased 
emphasis placed on Value XI. The increase is measured at 
.39 units, or the difference between the scores, 3.97 and 
3, 58. This would indicate that the last four books .chosen 
as Newbery winners have given a slight increase: of attention 
to the value dealing with the Church and Religion. 
Analysis of Table XVII: Five-Year Period Means .£9.!!!-
puted for Value .Ylll.: Justice and Equality. In analyzing 
the books in this study, the researcher discovered three of 
the five-year periods showing a very weak intensity of treat-
ment. These were: (1) 1927-1931, given an assessed rating 
of 4.lj.Q, . (2) 1947-1951 scoring 4.10, and (3) the current 
interval, 1962-1965, with a computed 4.31. These three per-
iods can be thought of as times when the authors of the se-
lected books gave little emphasis to the Value, Justice and 
Equality. The level of scores indicates a less than seldom 
dealt with rating down to an almost never dealt ~ level 
of treatment. 
The two periods when a sometimes dealt with score 
was attained were the five-year period from 1932-1936, and 
a ten-year period covering the two intervals from 1952-1956 
and 1957-1961. These two peaks in the graph are indicators 
that the various authors whose books were chosen as Newbery 





































VALUE VIII: JUSTICE AND EQUALITY--FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
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An examination of Table XVII reveals that there was 
a decline in emphasis on JU;stice and Equality during the 
past four years of this current· interval. In fact, these 
books chosen as Award winners during 1962-1965, were rated 
as having decreased a. total of 1.01 points on the rating 
scale used in the devised instrument for this investigation. 
This suggests that Value VIII was almost never dealt ~ 
by the writers of the last four selected books. 
Analysis of Table XVIII: Five-Year Period Means 
Computed for Value 1,: Community ~ Civic Responsibility. 
The researcher pointed out previously in this chapter that 
each of the fifteen graphed tables was arranged in order of 
decreasing value intensity treatment. The grand mean for 
Value I, which dealt 'tvith responsibilities to dwelling 
area, was 3.83. This actually places the rated level 
for this criterion very near to the seldom dealt with score 
of l~.oo. The curve in Table XVIII indicates that there was 
an almost continual decline in the intensity of value con-
tent and treatment during the forty-four years studied. · The 
range of scores for Value I falls from 3.33 to 4.20, or a 
difference of .87 units: a decline from the level of less 
than sometimes to well below the level of seldom dealt with. 
Actually there were four periods when Community Re-
sponsibi1ity was given a somewhat stronger emphasis as shown 





































VALUE I: COMMUNITY RESPONSIBILITY--FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
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we:~:e as fo11mvs: 
1. 1922 through 1926 which received an intensity mean 
of 3.33. 
2. 1932 through 1936 which received an intensity mean 
of 3.53. 
3. 19l~2 through 19l}6 which received an intensity mean 
of 3.65. 
4. 1957 through 1961 which received an intensity mean 
of 3.72. 
These four highest scores, though they are of less than aver• 
age intensity, show an increasing we~kness of emphasis as 
they are compared consecutively from 1/:1 through 114. With the 
exception of the first period, 1922-1926, whose score indi~ 
cates a sometimes level of strength, the other three inter-
vals reach only to an intensity sco~e equated to a seldom 
dea 1t with level. Data from Table XVIII also reveal · that · 
there has been a. decline of intensity during the current 
period, 1962-1965. 
Analysis of Table XIX: Five-Year Period Means Com-
puted for Value IV: Freedom and Liberty. This value which 
'tva.s ranked t'tvelfth among the fifteen criteria, has a com-
puted grand mean of 3. 91. This indicates that the Value,' 
Freedom and Liberty, received a seldom dealt with rating 
for the entire forty-four year period. However, a close 





































VALUE IV: FREEDOM AND LIBERTY -- FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
'22-26 '27-31 '32-36 '37-41 '42-46 '47-51 '52-56 '57-61 '62-65 
1.50 









3.75 \ / ~ 
\ / ~ - ... 4.00 ~ ~ 
\ / ~ ~ V" 4.25 ~ ---4.50 
4.75 
5.00 
3.32 4.20 3.55 3.75 4.21 4.30 4.07 3.85 3.92 t-t--
116 
were ra.t~d as having given heavier emphasis to this value. 
These two spans of time were: 
1. 1922 through 1926 which received an intensity mean 
of 3.25. 
2. ·1932 through 1936 w~ich showed a. rated score of 
3.55. 
These two intensity means indicate that the Value, Freedom 
and Liberty, was sometimes dealt with in these two periods. 
The two intervals, 1952-1956 and 1957-1961, showing 
a gain of .45 u1i.its, suggest that the authors in this decade 
gave more attention· to this top.ic than the ones immediately 
prior to them. 
There were two periods of weak emphasis, 1927-1931 and 
1947-1951, with rated scores of 4.20 and 4.30. These two· 
eras were both below the level signifying that ~he value was 
seldom dealt with. 
Analysis of Table g: Five-Year Period Means Computed 
for Value VI: Honesty in All Things. Five of the nine in-
terva.ls shm.vn in Table XX rated an intensity mean of 4.00 or 
less. Actually, the lmvest score was 4. 55. These five 
periods with their ratings ~lere as follows: 
1. 1927-1931 which was assigned an intensity mean of 
4. 00 which indicates this value ~11as seldom dealt 
with. 





































VALUE VI: HONESTY IN ALL THINGS--FIVE-YEAR PERIOD MEP.NS OF JUDGED VALUE INTENSITY 
t 22-26 '27-31 '32-36 '37-41 '42-46 '47-51 '52-56 
1.50 












4.00 ~ "' I 4.25 "" - I ~ 4.50 "' I ..... 4.75 
5.00 













·. 07 points below the seldom level also. 
3. 1942-1946 receiving an intensity rating of 4.14. 
4. 1937-1941 with a score of 4.25, which is one-fourth 
of the r.vay to,..7ard a never dealt ~.level. 
5. 19L..~7-1951 which was ass'igned a mean score of 4.55 
which shows that the Value, Honesty, was almost 
never dealt with in the books of this intervat. 
Two intervals, 1932-1936 and 1957-1961, showed a 
stronger emphasis on this value. Their scores were 3.74 and 
3.31--noticeab'ly above the seldom level of rating. 
The period, 1962-1965 -showed a drop of .53 on the 
scale: the difference bet~veen 3.31 and 3.84. This. signi-
fies a lessening of emphasis by the authors of the.last four 
books selected to receive the Newbery Medal. In other words 
they seldom dealt with Honesty in their writing. In fact, the 
grand mean of 3.95 for this value, indicates weak intensity 
throughout the entire forty-four year period studied. 
Analysis of Table XXI: Five-Year Period Means .Q.Q!!!-
puteq for Value X: Sacredness of Mm.rr.iage. The curve shown 
by graphing the data used in Table XXI focuses on three per-
iods ~vhen this value was given a more intense treatment. The 
three intervals have a range of scores from 3.68 to 3.47, or 
a difference of . 21 units. The dates of these spansare: 
1. 1932-1936 with an intensity mean of 3·. 53. 





































VALUE X: SANCTITY OF MARRIAGE -- FIVE-YEAR PERIOD MEANS OF JUDGED VALUE INTENSITY 
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3. ;1957-1961 with a rated intensity of 3.47. 
The current period, 1962 through 1965, received a 
computed intensity mean,score of 4.25. This was a sharp 
drop of 1.18 units on the rating scale, and indicates that 
the last four books from the s~nected list almost never 
dealt with the topic, Sanctity of Marriage. 
It should be mentioned that the grand mean for Value 
X, for the entire period of forty-four years, t.;ras 4. 06. This 
rated score gave the value a ranked position of fourteenth 
among the entire fifteen criteria. The grand mean scor~, 
L( •• 06, with a level . 06 units below the seldom dealt with 
point, indicates :that weak emphasis and little attention· 
't\7ere given by the Newbery authors to this value concerned , 
with the sacredness of marriage. 
Analysis of Table m1,: Five-Year Period Means Com-
puted for Value XIV: Sexual Horality. This last table to 
· be considered deals with Value XIV\.Which received a computed 
grand mean of only 4.61, and subsequent rank of fifteen (15.0) 
when compared with the total list of criteria. This value,' 
then, received least recognition from the writers of the 
Newbery Books as indicated by .the low-ranking position. 
Seven of the nine intervals £ell.:on Gir 'below:' the .. m:t_c]::.. 
point ·between levels L!-.00 and 5.00. ·These. in orde:r ·of their 
decreasing value intensity are: 
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2. : 1962-1965 which received a mean of 4.51. 
3. 1942-19L~5 with a computed intensity of 4.60. 
4. 1927-1931 rated with a mean score of 4.80. 
5. 1947-1951 also receiving a mean score of 4.80. 
6. 1937-1941 which received a mean intensity of 4.85,. 
7. 1922-1926 with the lowest mean score--5~00. 
Even the two remaining periods, 1932 through 1936 aqd 
1957-1961, received computed intensity scores of only 4.15, 
and 4.25 respectively. This suggests that since they were 
.15 and .25 units below the level of seldom dealt~, none 
of the five-year periods could be·rated as having given more 
than weak emphasis to the value concerned with sexual mor-
ali-ty. 
The interval from 1922 to 1926 had a mean score of 
5.00 for this value. This is the lowest mean score for any 
value in any of the nine periods of the entire investigation. 
It was closely followed by several other spans in which the 
value was almost never dealt ~· These three: 1927-1931, 
1947-1951, and 1937-1941, were all within .20 of the lowest 
rating. This indicates that the Value, Sexual Morality, was 
.almost never dealt with in the books of the current study. 
IV. SUMMARY 
This chapter has presented data which was analyzed 
in three general areas: 
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1. Frequency counts of the criterion values as they 
were judged present in the selected books. 
2. Judged intensity of the treatment of the criterion 
values as it tvas individually and collectively com-
puted. 
3. Data computed and arranged in five-year intervals 
throughqut the forty-four years studied. 
In analyzing these data, the investigator first com-
puted frequency counts for each value .. in each of .the'books. 
He. then combined the totals. for individual values to dis-
cover the number of times particular values were found 'pres-
ent in the"entire explored list. These total frequency 
counts were converted into p··arcentages for ranking the spe-
ci.fic values and compari.ng them with one another. 
Assessed intensit:y .r<:Jtings tvere determined for indi-
vidual values in each book. These t-Jere then sununed to as-
certain a total intensity mean for each book in order to be. 
able to compare and contrast them for value content and em-
phasis. A total intensity m«~an was likewise determined for 
each value and they were ranked for analysis according to 
the computed intensity. The ranked frequency percentages 
for each value were also compared and analyzed tvith the in-
tensity grand means for the individual categories. 
In order to discover if variations and/or trending 
had • taken place during the :forty-four years covered by the 
Newbery Nedal, data were al::.o treated in five-year periods. 
An analysis of the nine intervals was then made in respect 
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to individual value intensity means and also to combined 
value scores. 
The chapter also presented a profile of each of the 
forty-four books showing the treatment of the values in-
cluded in them. These tabulated data were compiled from 
the intensity means computed for the entire investigation. 
Chapter IV concluded with an·analysis·of data on individual 
categories as they had been determdined in five-year periods 
'and graphed to facilitate comparisons of particular inter-
vals which might indicate patterns of emphasis and trends 
in value content judged present in the Newbery Books. 
The last chapter of this report will present the con-
clusions .based upon the investigation. It will also offer 
reconunendatians for further research in the areas related 
to this study. 
CHAPTER V 
CONCLUSIONS BASED UPON THE INVESTIGATION AND RECOMMENDATIONS 
FOR FURTHER RESEARCH 
The current exploratory study investigated the forty~ 
" 
four Newbery Medal winning books in order to gather data on 
\ 
' 
the American middle-class moral and ethical value content to 
be found in them. This content analysis was organized and 
conducted by using the study design and procedure outlined 
in .Chapter III. The findings reported were based upon the 
data collected from applying the instrument designed for this 
study (see Appendix B) to the Newbery Medal books (see Bib· 
liography, Primary Sources). The statistical evidence from 
the treated data was reported in the previous chapter of the 
study. 
This research problem was solely concerned with ex-
ploring the selected books in order to discover that content 
in them which was related to the moral and ethical values 
identified by the sociologists reported in Chapter I. The 
books themselves have been cho$en by a committee of experts 
in the area of children's literature. The.y have judged them 
to be "outstanding contributions to youth literature." There-
fore, the researcher was not concerned with .the literary 
merit of the books in his content analysis. 
Various conclusions and recommendations were drawn 
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from this study in terms relative to the assumptions and 
limitations stated in Chapter I of this report. These are 
discu.ssed and outlined in the two divisions which follow:· 
I. CONCLUSIONS DRAWN FROM THE INVESTIGATION 
The following conclusions were drawn as a result of 
this study. They .are outlined under three sub-headings: 
(1) Conclusions of Major or General Concern, . (2) Conclu-
sions Relative to Specific Value Categories, and (3) Con-
clusions Concerned with Trending. 
Conclusions of l'1ajor or General Concern 
In_his investigation, the researcher drew the fol-,. · 
lowing conclusions relating to the Americanmiddle-class 
moral and ethical value content in the books explored: 
1. That the instrument designed for measuring the 
value content in the selected books was compre-
hensive, yet concise ·enot1gh, to do an adequate 
job of determining the presence, frequency, and 
intensity of the materials sought. · 
2. That some of the identified criterion values were 
present in all of the books examined; likewise, 
all of the values sought were present in some of 
the books analyzed. 
3. ,That the moral and ethical values used in this 
investigation were generally found to be treated 
by the authors of the selected books in a posi-
tive manner. However, the judged intensity of 
treatment v.ms only in moderate measure through .. 
out the books. 
4. That the assumption that books and reading affect 
a child's value commitments has not been substan-
tiated by more than opinion, and can still be 
strongly challenged. 
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5. That if one assumes that the Newbery Medal winners 
are charged with didactic material in a traditional 
manner, this assumption can, likewise, be chall-
enged. 
6. That frequently the books having the strongest in-
tensity of value treatment were set in early Amer-
ica during Colonial times, or at least during the 
eras of westward movement by pioneering settlers. 
7. That some of the books which did not show an over-
all emphasi.s on the criterion values frequently 
gave a strong degree of intensity to several of the 
basic values. . 
8. That an interesting relationship exists between 
the current social problems, e.g. race relations, 
high divorce rate, ·sexual promiscuity, and preva-
lent examples of dishonesty, and the lack of strong 
emphasis on values dealing with these problems as 
revealed by the current study. 
9. That: current curricular practices which promote 
11human relations," (value orientation), through 
books such as these.can be seriously challenged. 
10. That the Committee which chooses the Newbery Medal 
books does so solely on the basis of literary mer-
it rather than for didactic content. 
o', 
Conclusions Relative to Specific Value Categories 
The conclusions drawn from the "Study relative. to 
' 
each of the individual values are listed below: 
1. From the analyzed data, the researcher concluded 
that these books afford the child scantopportunity to ex-
. , . , : · I .i ' .1. ~ 
plore Value I: Community and Civic Responsibility. 
The components of this value: ''membership in a club 
or organization," "fulfilling obligation or duty to an area," 
and "in holding an office or position," were presented only 
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. infrequently· and were given a weak· emphasis by the authors. 
In fact, nearly one-third of the writers ignored this value 
entirely in their award winning books. 
2. Findings relating to Value II, Cleanliness and Neat-
ness, led to the conclusion that nearly all the authors in-
cluded this value in their books and afforded the youthful 
reader some opportunity to explore its message'. The two 
sub-categories, 11 personal groon'ling or· bodily cleanness'' and 
"neatness of dress and appearance, 11 were emphasized by the 
books more than the component, "cleanness and· tidiness. of 
dwelling or room." 
3. Value III, Importance of Education, was treated 
very moderately in the selected list of,books, although it 
was included in nearly all of them. The child would be af-
forded only some opportunity to explore this value in most 
of the books. Many of them dealt with. this value in 11for·· 
mal learning situations in the school,'' through."study, 
reading, or lesson preparation in the home," and in "emu-
lating an adult model;" but they seldom emphasized the im-
p6rtance of'education "as a. prerequisite to success in 
life. 11 Th~ educational process accomplished ''by an appren-
ticeship" was frequently used in the books deal;i.ng with 
European settings and early American stories. 
L}. Although the authors of many ·of the Newbery· Books 
included judged content dealing with Value· IV, Freedom 
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and Liberty, the reported data led the investigator to 
conclude that young readers would only rarely be given the 
opport~nity to really explore this value. In fact, the 
treatment in most of the award winning books was of weak 
intensity. 
The sub-categories of Value IV were all vehicles · 
used by the authors. "Freedom from slavery or bondage," 
"freedom of thought, decision, or course of action,'" and 
"guaranteed basic liberties and freedoms'·' were available 
examples of the value more frequently than "a nation's in-
dependence from another power." Several of the books dealt 
with slavery, indentures and bonds, and America':s fight for 
freedom from England. These types of treatment offered the 
reader a wider opporttmitY .. to explore Freedom and Liberty. 
5. The Newbery books have dealt with the value, Good 
Hanners, rather frequently and have done so with an intensity 
of emphasis which could afford the child ample opportunity 
to e;,cplore the value. Both sub-categories were oft~n found · 
present. However, "through emphasizing-politeness, civility, 
and graciousness,_'' was dealt with in more strength than its 
component, "by observing the·comrnon courtesies in home or 
social settings or situations." Findings relative to the 
value, Good Manners, are comparable to those findings concern-
ing Value IX: Loyalty. 
6. The criterion value, Honesty, was dealt with in a 
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uniformly weak degree of intensity and frequency in most of 
the analyz~d books. In fact it was dealt with so seldom 
that it is reasonable to conclude that very little opportun-
ity is afforded the child to understand this value from read• 
ing these award winning books. Actually, findings from this 
investigation indicate that Honesty was dealt with infre-
quently in most of the sub-categories of the value •. The com-
ponent, 11by showing sound integrity in financial ·ma.ttersa'~ 
was treated less often and with less strength than the other 
three areas. These three: "speaking truthfully and.avoid-
ing a lie,n "integrity relative to other people's property 
or reputation," and "dealing with others withou~ sham or 
hypocrisy," each received quite uniform emphasis from these 
authors. It was in the category, Honesty, that the inves-
tigator most often used the "other'' component. He found 
that "keeping a secret or promise" was dealt with occa-
sionally and afforded the young reader some scope for ex-
ploring this value. Several of the books dealt with this 
aspect of Honesty in a moderate fashion. 
7. The Value, .Initiative and Achievement, 't-7as present 
in the selected books in sufficient strength to allow the 
child a fair amount of opportunity to understand the meaning 
of this criterion. Three components were treated in a 
fairly uniform manner. They were: (1) achievement of suc-
cess or fulfillment, (2) by independent or enterpri.sing 
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action, and (3) being able to begin a course of action and 
to accomplish its objective. "Exhibiting Leadership".was 
given the v1eakest emphasis of these components, and could 
afford the child only moderate scope for learning about this 
. ' \ 
value through that medium. It is seemingly possible that 
the Value, Initiative and Achievement, has been given suf-
ficient attention by the Newbery books, so that it could 
influence the reader's education in this category in more 
than a moderate degree/ 
8. Findings relative to the Value, Justice and Equal-
ity, indicate that the child would be offered only a limited 
opportunity to.explore and/or learn of this value.from the 
books of this study. Very little strong emphasis was given 
by any of the authors to this criterjon. The two components, 
.§!. an.d d, "through equal sharing of responsibilities as well 
as of benefits," and "in showing proper respect for others 
despite station in life, education, culture, or occupation," 
were slightly more strongly treated than the two other sub-
categories ·which dealt with: (l) fair decision making--just. 
re~vards or penalties, and (2) democratic action regardless 
of ethnic background, racial differencep, religious beliefs, 
.. 
popularity, appearance, or other possible influencing factor. 
Actually, one could conclude that these last ·two units were 
so infrequently included in these books, and given such mod-
erate emphasis when they were, that the education of the child 
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in this particular area, could be given little impetus from 
reading these books. 
9. The total treatment of the Value, Loyalty, was com-
parable to that of Good Manners. Both were given the strong-
. est intensity of· emphasis of all the criteria used in the 
study •. Sub-categories relative to "constancy or faithful-· 
ness to a friend, pet, or loved individual," and 0 dedication 
and devotion to an idea, principle, or value, 11 provide the 
young reader with ample scope for exploring and learning of 
this value. However, components ~ and b were frequently not 
included in the analyzed books. These covered the areas of 
(1) patriotic action, dedication, or sacrifice to one's 
· country, and (2) allegiance to a national symbol, flag, oath, 
or ideology •. , Hence, the findings for this value lead one to 
conclude that opportunity has been afforded in these books 
for the development. of the Value, Loyalty, by young readers./ 
10. Using the :.analyzed data which were· reported in 
the previous chapter as a basis for his conclusion, the re-
searcher, found that Value X, Sacredness of Marriage, was 
I 
given such a uniformly low intensity by the authors, that 
only a minimum opportunity is afforded the child to under-
stand or learn much of this criterion. The component, 11by 
devoted consideration,· mutual respect, and harmonious rela-
tionships in the home," wa.s given the. strongest :emphasis. 
However, its intensity was only moderate. Sub-category !l 
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which dealt with ''devotion to a marriage partner during all 
circumstances" was given an intensity only slightly less.than 
that of the preceding component. However, "honoring and 
keeping marriage vows" was given such weak emphasis that it 
was almost negligible in affording the child any understand-
ing of the marriage role. 
11. Value XI which dealt with various aspects of Re-
ligion and Responsibility to the Church was most strongly 
,dealt with by Newbery authors as it related to the "act or 
practice of prayer." There were, though, four sub .. categories 
which were found to .have a very low intensity. These include: 
(1) attending religious services or classes, (2) working for 
the church, synagogue, mosque, temple, etc., to further its 
cause, (3) participating in religious rites or ceremonies, 
and (4) the operation of living faith. Assessing the total 
value content and treatment of this particular category for 
the forty-four books, leads to the conclusion that although 
nearly all the authors dealt with this criterion, it was done 
in such·, moderate fashion as to pr'ovide the child with meager 
opportunity to be educated in this area. 
12. Findings from the investigation indicate that Value 
XII, Family Responsibility, was one area which was given mod-
erately strong emphasis. There was almost uniform intensity 
shown in the four sub-categories. Component d,. hmvever was ,_ . 
given slightly more attention in the selected books. This 
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was concerned "tvith the area, "showing love and affection in 
the family relationships." In general, it. is reasonable to 
conclude that young readers could find sufficient material 
that might enhance their understanding and assist in their 
edqcation regarding family relationships and obligations. 
13. Another category which received moderately strong 
attention by the authors of the Newbery books was Value XIII, 
Self-Reliance. Particular emphasis was note'd in the findings 
for the components b, ..£, and d. These three: (1) resource• 
fulness--doing the right thing at the right time in the right 
~vay, (2) seif-sufficiency to handle matters during a time of 
crisis, emergency, or disaster, and (3) showing insight, 't-7is• 
.. 
dom, or prudence to meet the need in a particular set of 
circmnstances--all received rather uniform treatment in the 
books analyzed. The collected data would 'consistently·:·.le~d.:to 
the conclusion that this value was handled 'tvith sufficient 
strength to vJarrant believing that children 'might:. ·find amp:Le 
.. 
scope'for exploring this criterion. The books could be a 
means of educating them in the concept of Self-Reliance. 
lL:-. Opportunities to explore the idea of Sexual Horal-
ity and;.to benefit from this moral and ethical value were : : 
very fe'\v in number. Indeed, this Value was given so little 
attention and emphasis as to be virtually non-existent in 
the Ne'tvbery Nedal books. The only component which was actu-
ally measureable to even <:1 limited degree was the one dealing 
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with "the fulfillment of proper behavior relative to the 
sex roles." Otherwise the entire list analyzed gave almost 
no treatment to the teaching of Sexual Morality. Therefore, 
it can be concluded that there was very little opportunity ' 
for a reader to explore this value or to gain understanding 
of it from the authors of these books~ This value, least of 
all, could provide any material for educating young people 
for influencing their value commitments in this area. 
15. Two sub-categories of Value XV, Thrift and Hard 
Hork indica ted the authot· s' interest in this criterion. The 
t'tvo were: (1) showing the dignity and necessity of working 
in order to make a living, and (2) thr.ough examples of in-
dus"l::riousness and ambition. The remaining three categories, 
.£, d, and ~' gave only moderate emphasis to this value cate-
gory. Hmvever, the total treatment of this area as·revealed 
by the findings, 't\lould lead to the conclusion that children 
would have better than aver;3.ge opportunity to explore this 
value as compared to the entire fifteen used in this invest.: 
igation. An additional sub-category area. was noted by the 
researcher as he read and responded to the booka. · .This com-
ponent noted in the 11 other11 area dealt with . 11ma.king pro-·· 
vision for the future by preserving and harvesting crops and 
foodmaterials." · The several times this component was noted 
was of sufficient strength to aid the child in his overall 
education in this value. 
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Conclusions Concerned with Trending 
Several patterns or trends in the treatment of the 
American middle-class moral and ethical value content in the 
Ne'l:vbery books were revealed by the. data as it was analyzed 
in five-year segments of tinie. These calculations were done 
as they related to the total value content of all tP,e books~ 
and as they related to individual values judged present in 
the selec·ted books. The conclusions are· listed below. 
Total value trending. The findings from the five-
; 
year intervals studied revealed that there were two periods 
"t-Jh.ich consistently sh.mved that the authors had given a no-
ticeable emphasis to the.identified values treated in their 
books. These t-cvo eras were the years from 1932-1936 and 
1957-1961. Likevdse, there were two five-year periods. when 
the value content in the Newbery books was of lowest inten• 
sity. These 'l:rJere the two intervals of 1927-1931 and 1962-
1965, as was revealed by the analyzed data. 
Individual value trending. The findings reported in 
Chapter IV indicated that certain trends were also discovered 
by examining each of the fifteen values as they were treated 
in five-year spans. Three patterns which were noted almost 
~,Jithout exception in each category were: 
1. Beginning in 1922 with a low intensity, there was 
an ups'tving of emphasis resulting ~n a high peak of value 
treatment by the authors of the 1932-1936 period. One Value, 
\ 
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Loyalty, failed to show this trend, having reached a moderate 
high point in the. previous span, 1927-1931 and then :showed":! . .': 
a gradual dec line for the next two decades. 
2. A s~cond period of even more intense emphasis on 
the criterion values Nas evidenced from the findings as hav-
ing occurred during 1957-1961. This increased a'ttention was 
traceable in ten of the values thus analyzed. The remaining 
\ five Values: Family, Self-Reliance, Initiative and Achieve-
\ ment, Religion, and Justice and Equality, had all shown a 
l 
\stronger intensity in the previous interval, 1952-1956. In 
I 
j I 
!/the period from 1957-1961 these values were showing a slight 
decrease in value intensity in the Newbery books. 
3. A third trend which was clearly evident as revealed 
by the data was, that all but<tw9 of the fifteen (15).values 
studied 'tvere given decli,ning emphasis by the authors of the 
current period, 1962-1965. The two exceptions were the cat• 
egories dealing with Education and Religion.. Interestingly 
enough, the selected books for this four-year spam:have in-
. . 
dicated.an increasing intensity in the treatment of.these 
areas. 
II. RECOHt1ENDATIONS FOR FURTHER STUDY 
The researcher believes that this investigation has 
indicated the need for additional study in.the area of 
youth literature and value influencing content. Since the 
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exploration of moral and ethical values in children's trade 
books is relatively an unresearched area, as seen by the 
small number of investigations reported, it is hoped that 
the findings of this study .will help to motivate others to 
conduct content analyses in this important field. The re-
I 
searcher further hopes that the findings of this'current 
investigation may have touched particular areas of.charac-
ter education as related to youth literature in such a man-
ner as to encourage research in depth to explore these crit-
cal areas. The following specific suggestions are deemed by 
the. investigator as being most important: 
1. Research be done to discover children's ·value com-
mitments and the influence that reading has had in shaping 
those values. 
2. Depth studies be conducted to explore the manner in 
which moral and ethical value teaching can be, or is, inter~ 
nalized by pre-adolescents. 
3. Depth studies be done exploring each of the ident-
ified values used in this study as they are found in other 
samplings of children's literature, or for children of an-
other age group than dealt v1ith in this investigation. 
l~. :&'urther content analyses be made to investigate the 
'.'emerging values" of the American society to be found in 
samplings of children's literature, rather than the.more 
traditional values dealt -;vith in this study. 
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5. : Research be done to find out if children can or do 
learn moral, ethical, or social values from their reading. 
6. Studies be conducted by social scientists ~o dis• 
cover the significance of the pe~riods of·value intensity 
as indicated by the trending found in this study. 
7. Inve.stigation be undertaken to discover and ana-
lyze all the value teachings found present in the Newbery 
Books rather than a restrictive list of specific values as· 
was used in the present research. 
III. SUHMARY 
The current study has answered certain questions 
about the presence, frequency, and intensity of fifteen mor-
al and ethical values as they have been judged included in 
the Newbery Medal books. ·rt is hoped that this information 
will prove to be valuable to publishers, librarians, teach-
ers, and parents as a means of sharpening their awareness 
of the emphases, teachings, attitudes, and/or values which 
are being confronted by juvenile readers in contemporary 
youth literature. 
However, other unans'tvered questions have been ex-
·posed by this investigation which has been· restricted to a 
small facet of the entire field of youth literature. The 
total area of children's literature has seen little research 
as is evidenced by the limited number of reported studies. 
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It is hoped that this investigation may prove to be only a 
beginning of numerous other studies dealing in the area of 
juvenile reading. These research efforts should explore, 
analyze, and evaluate the entire scope of value influencing 
content to be found in trade books for young readers. • In-
vestigations are particularly needed as they relate to the 
effects of reading per ~ upon children. A wealth of rich 
material exists in the area of youth literature. It needs 
to be explored·by those desiring to do further scholarly 
research. 
The investigator is of the opinion that children's 
books can afford the young reader many opportunities to 
explore and cultivate understandings of moral and ethical 
values. It should not be necessary, he feels, to sacri-
fice literary merit and excellence in order to provide such 
books for today's children. Perhaps a study of current pub-
lishers 1 concern, or their lack of c·oncern, for value con-
tent in books would stimulate and foster more inclusion of 
value influencing content in future youth publications. 
The trends revealed by this study should be of inter-
est to researchers in the field of social science. Partie• 
ularly historians and sociologists coul¢l explore the sig-
nificance of specific eras when certain values were in-
cluded by the authors in their books. Of like importance 
would be exploration of why particular books were selected 
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during times of social change or innovation. 
The findings of this study have indicated that there 
was less than average opportunity for children to explore 
many of the criterion values in the books analyzed. These 
opportunities were far less in number than might generally 
be expected. Childhood is an important time for developing 
attitudes, beliefs, and values; and if the current research 
is indicative of value content in popular books for child-
ren, attention could well.be given to the apparent lack. 
If it be true that books can and do affect the value 
commitments of children, then literature can be viewed as a 
strong potential of influence on young lives. Certainly 
' 
more information on the value content of such books needs to 
be gleaned and used in determining those resulting effects. 
The current analysis of the Newbery Books does not 
question their being books of literary quality and excel-
lence. However, the findings do not indicate that they 
have given strong emphasis to the particular fifteen values 
with which the study was concerned. If they a;t;e to be used 
by educators, librarians, or parents for cultivating or 
strengthening these specific values, this is fallacy. The 
present study did not find them to be of sufficient pres-
ence, frequency, or intensity to accomplish such a task. 
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TP£ NEIVBERY HEDAL WINNING BOOKS WITH GRADE PLACEMENTS WHICH 
WERE LISTED IN THE H. W. WILSON CHILDREN'S CATALOG 
(Age Equivalents are shown as per the Gates Reading Survey, 
Forms 1-3). . 
TITLE 
The Story of Hankind 
Voyages. of Dr. Dolittle 
Dark Frigate 
Tales from Silver Lands 
Shen of the Sea 
Smoky, the Cow Horse 
Gay-Neck 
Trumpeter of Krakow 
Hitty, Her First Hundred Years 
Cat vlho Went to Heaven 
vJaterless Mountain 








CCill It Courage 
Matchlock Gun 






King of the Wind 
Door in the Wall 
Amos Fortune, Free Man 
Ginger Pye 
Secret of the Andes 
And Now Miguel 
~vheel on the School 
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APPENDIX A (continued) 
TITLE DATE GRADES AGE 
Miracles on Haple Hill 1957 5--7 ' 10-12 
Rifles for Watie 1958 7--9 12-14 
Hitch of Blackbird Pond 1959 7--9 12-14 
Onion John 1960 6--8'. 11-13 
,Island of the Blue Dolphins '1961 s--8 10-13 
The Bronze Bow 1962 6--9 11-14 
A Wrinkle in Time 1963 6--9 11-14 
/I~' s Like This, Cat 1964 6--9 11-14 
/ 
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VALUE CONTENT IN .:lli1i JOHN NE~.JBERY MEDAL BOOKS 
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Illustrator: ---------------------------------------------Publisher: ________________________________ _ Year: 19 __ 
Age Group: ---- to ---- Grade Level.:_ to. __ 
Annotation: ----------------------------------------------
KEY TO RP.TING SCALE -- - _;;;..;;;...;..;_;, __ ....;_ 
The book very often deals with this value . 1. 
The book .fre.guently deals with this value 2. 
The book sometimes deals with this value 3. 
The book seldom deals with this value 4. 
The book never deals with this value 5 
Presence of the value sub-category j__/ 
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1. To 'it1hat extent does the book afford the child an oppor-
tunity to explore the value: CIVIC AND COMMUNITY RES-
PONSIBILITY? 
a. As a member of a corrununity organization or club? LJ. 
Intensity: 1. 2. 3. 4. 5. 
b. By fulfilling an obligation or duty to a city, 
town, co1nmunity, or resident area? i . LJ 
.. 
Intensity: 1. 2. 3. 4. 5. 
c. In holding an office or position of respon-
sibility in the community? j__l 
Intensity: 1. 2. 3 •. 4. 5. 
d. Other: ./_/ 
Intensity: 1. 2. 3. 4. 5. 
~w.>o:.::_,.. .. ,,~---~-·--·=·-=================== -- --
2. To what extent does the book afford the child an oppor-
tunity toexplore the value: CLEANLINESS AND NEATNESS? 
a. Through personal grooming or bodily cleanness? L__/ 
Intensity: 1. 2. 3. 4. 5 • 
. b. By neatness of dress or general appearance? .J_I 
Intensity: 1. 2. 3. 4. 5. 
c. In the cleanness and tidiness of dwelling or 
room? L__/ 
Intensity: 1. 2. 3 •. 4. 5. 
d. Other: j_/ 
Intensity: 1. 2. 3. 4. 5. 
~·--·-.. --
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3. To \vllat extent does the book afford the child an oppor-
tunity to explore the value: IMPORTANCE OF EDUCATION? 
a. Through formal learning situations in the school? L__/. 
Intensity: 1. 2. 3. 4. 5. 
b. By emphasis on study, reading, or lesson 
preparation in the home setting? L_l 
Intensity: 1. 2. 3. 4. 5. 
c. As a·prerequisite to success opportunities in 
life? L::_l 
Intensity: 1. 2. 3. 4. 5. 
d. Through emulation of an adult· model? L._l 
Intensity: 1. 2. 3. 4. 5. 
e. Other: L_l 
Intensity: 1. 2. 3. 4. 5. 
---- s- ___ _.....,. 
4. To what extent does the book afford the child an oppor-
tunity to explore the value: FREEDOM AND LIBERTY? 
a. Through a nation's independence from another 
power'l . L_l 
Intensity: 1. 2. 3. 4. 5~ 
b. By an individual; s freedom from slavery or 
bondage? L_l 
Intensity: 1. 2. 3. 4. 5. 
c. In freedom of thought, decision, or course of 
action? 
d. Throuah 0 guarantee of basic liberties and free-
dom? 
Intensity: 1. 2. 3. 4. 5. 
e. Other: 






5. To what extent does the book afford the child an oppor-. 
tunity to explore the value: GOOD MANNERS? 
a. By observing the cownon courtesies in home or 
social settings or situations? L__j 
Intensity: 1. 2. 3. 4. ·5. 
b. Through emphasizing politeness, civility, and 
graciousness? l L__/ 
Intensity: 1. 2. 3. 4. 5. 
c. Other: .1_1 
Intensity: 1. 2. 3. 4. 5. 
-·-·-no---"';11.-~-~----...... . -
6. To what extent does the book afford the child an oppor• 
tunity to explore the value: HONESTY IN ALL THINGS? 
a. Through care in speaking truthfully or in avoid-
ing a lie? 1--1 
Intensity: 1. . 2. . 3. 4. 5 • 
b. By showing sound integrity in financial matters? L__l 
Intensity: 1. 2. 3. 4. 5. 
c. In scrupulous integrity relative to .other 
people's property or reputation? L__l 
Intensity: 1. 2. 3. 4. 5. 
d. In dealing with others without sham or hypoc-
risy? .1_1 
Intensity: 1. 2. 3. 4. 5. 
e. Other: L_l 
Intensity: 1. 2. 3. 4. 5. 
-'-'~"'--
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7. To what extent does the book afford the child an op~or-
tunity to explore the value: INITIATIVE AND ACHIEV -
MENT? 
a.. In the achievement of success or fulfillment? L_l 
Intensity: 1. 2. 3. 4. 5. 
b. Through independent or enterprising action? L_l 
Intensity: 1. 2. 3. 4. 5. 
c. In exhibiting leadership? 1._1 
Intensity: 1. 2. 3. 4. 5. 
d. By being able to begin a course of action and 
accomplishing its objecting? 1._1 
Intensity: 1. 2. 3. 4. 5. 
e. Other: j_/ 
Intensity: 1. 2. 3. . 4. 5. 
___ ... »<-_______ & __ 
8. To what extent does the book afford the child an oppor-
tunity to explore the value: JUSTICE AND EQUALITY? · 
a. Through equal sharing of resp.onsibilities as well 
as of benefits? L__j 
Intensity: 1. 2. 3. 4. 5. 
b. In fair decision-making: just penalties or re• 
wards? L.J 
Intensity: 1. 2. 3. 4. 5. 
c. By democratic action regardless of ethnic back• 
ground, racial difgerences, religious beliefs, 
popularity, appearance, or other possible in-
fluencing factor? L__/ 
Intensity: 1. : 2. 3. 4. 5. 
d. In showing proper respect for others despite 
station in life, education, culture, or occupa-
tion? 1__1 
Intensity: 1. 2. 3. 4. 5. 
' 
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e. Other·: Ll 
Intensity: 1. 2. 3. 4. 5. 
9. To what extent does the book afford the child an oppor• 
tunity to explore the value: LOYALTY? 
a. By patriotic action, dedication, or sacrifice 
to one's country? 
. Intensity: 1. 2. 3.. 4. 5. 
b. In shmving allegiance to a natio11al symbol, 
flag, oath, or ideology? 
Intensity: 1. 2. 3. 4. 5. 
c. Through constancy or faithfulness to a friend, 
pet, or loved individual? 
Intensity: 1. 2. 3. 4. 5. 
d. By dedication and devotion to an idea, prin-
ciple, or value? 
Intensity: 1. 2. 3. 4. 5. 
e. Other: 
Intensity: 1. 2. 3. l~. 5. 




10. To what extent does the book afford the child an oppor-
tunity to explore the value: SACREDNESS OF MARRIAGE? 
a. Through devotion to a marriage partner during. 
all circumstances? 
Intensity: 1. l 2. . 3. 4. 5. 
b. In honoring and keeping marriage vows? 
Intensity: 1 · 1. 2. . 3.. 4. 5. 
c. By devoted consideration, mutual respect, and 
harmonious relationships in the home? · 





Intensity: 1. 2. 3. 4. 5. 
11. To what extent does the book afford the.child an oppor-
tunity to explore the value: RESPONSIBILITY TO CHURCH: 
RELIGION? 
a. By attending religious services or classes? ./_/ 
Intensity: l. 2. 3. 4. 5. 
b. Through 'tvorking for the church, synagogue, mosque, 
temple, etc., to further its cause? L_.j 
Intensity: l. 2. 3. 4. 5. 
c. In noting the act or practice·of prayer? ./_/ 
Intensity: l. 2. 3. 4. 5. 
d. By rea ding or quoting the Bible or other 
sac.red book? L_l 
Intensity: l. 2. 3. 4. 5. 
e. Through talking about or referring to God? ~I 
Intensity: 1. 2. 3. 4. 5. 
f. By participating in religious rites or 
ceremonies? 1_1 
. Intensity: 1. 2. 3 • 4. 5. 
g. ~Vith. an example of the operation of living . 
faith? . . l_l 
Intensity: 1. 2. 3. 4. 5. 
h. Other: ./_I 
Intensity: 1. 2. 3. 4. 5. 
-- ""-· _, . ---- .. ... ........... _ . 
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12. To what extent does the book afford the child an oppor-
tunity to explore the value: RESPONSIBILITY TO FAMILY? 
a. By sharing in providing for family needs for 
food, shelter, clothing, or comforts? ./_/ 
Intensity: 1. 2. 3. 4. 5. 
b. Through showing cooperation with or consider-
ation for members within the family cons tel-
lation? L_l 
Intensity: 1. 2. 3. 4 •. 5. 
c. In showiri~ proper respect for the family 
authority. · j_/ 
Intensity: 1. 2. 3. 4, 5. 
d. By shmving love and affection in the family 
relationships? j_/ 
Intensity: 1. 2. 3. 4. 5. 
e. Ot:her: j_/ 
Intensity: 1. 2. 3. 4. 5. 
-- 1' .. . ... __ ,_ -
13. To what extent does the book afford the child an oppor-
tunity to explore the value: SELF-RELIANCE? 
a. By one's confidence in his own ability to make 
decisions or judgments? j_/ 
Intensity: 1. 2. 3. 4. 5. 
b. Through·a show of resourcefulness: doing the 
right thing at the right time in the right way? L_l 
Intensity: 1. 2. ' 3. 4. 5. 
c. In being self-sufficinet to handle matters 
during a time of crisis, emergency, or disaster? L__/ 
Intensity: 1. 2. 3. 4. 5. 
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d. In a show of insight, wisdom, or pru,:lence to 
meet the need in a particular set of c~rcum-
sta.nces? L__/ 
Intensity: 1. 2. 3. 4. 5. 
e. By being able to function independently when 
mature action is required? L__/ 
Intensity: 1. 2. 3. 4. 5. 
f. Other: j_/ 
Intensity: 1. 2. 3. 4. 5. 
-· 
lL~. To what extent does the book afford the child an oppor-
tunity to explore the value: SEXUAL MORALITY? 
a.. Through teaching of propriety between sexes? j_/ 
Intensity: 1. 2. 3. 4. 5. 
b. By the practice of virtuous and chaste conduct? L__/ 
Intensity: 1. 2. 3. 4. ' 5. 
c. In fulfillment of proper behavior relative to 
the sex roles? }_/ 
Intensity: 1. 2. 3. 4. 5. 
d. B .Y emphasizing purity of thought or desire?. }_I 
Intensity: 1. 2. 3. 4. 5. 
e. Other: L__l 
Intensity: 1. 2. 3. 4. 5. 
-a...--
15. To what.extent does the book afford the child an oppor-
tunity to explore the value: THRIFT AND HARD WORK? · 
a. By shmving the dignity and necessity of working 
to make a living? j__/ 
Intensity: 1. 2. 3. 4. 5. 
b. Through examples of industriousness and ambi-. 
tion? 
Intensity: 1. 2. 3. 4. 5. 
c. In portraying the importance of man's contri-
butions to produce and develop better products 
for enhancing his position and security? 
Intensity: 1. 2. 3. 4. 5. 
d. By shmving the advantages and benefits resulting 
from the acquisition of monetary well-being? 
Intensity: 1. 2. 3. 4. 5. 
e. Through the practice of careful economy and 
£ruga li ty .. ·in conserving financial assets or 
valuable resources? 
Intensity: 1. 2. 3. 4. . 5. 
f. Other: 
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